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District Profile 

Demographics 
329 Seals Avenue 
Selinsgrove, PA 17870
570-374-1144
Superintendent: Chad Cohrs
Director of Special Education: Susan Lipsey

Planning Process 
The Selinsgrove Area School District holds strongly to the belief that the school, students, family, and 
community should have shared responsibility and shared decision-making in the educational 
process through collaboration and communication. This belief has been placed into action by the on-
going existence of several committees including the Pupil Services Committee, Guidance Plan 
Advisory Committee, Professional Education Committee,  Technology Committee, Policy and 
Education Committee, SEAL Team 1, SEAL Team 2, and Literacy Council. The comprehensive 
planning process of the Selinsgrove Area School District utilized, to the maximum extent possible, 
these existing stakeholder groups and a Steering Committee made up of school personnel, 
community members and parents. 

The Superintendent/ Assistant Superintendent conducted meetings of these committees to enable 
them to address the components of the comprehensive plan. 

The Assistant Superintendent conducted Steering Committee meetings which began with discussion 
on the district's mission, vision, and shared values. Additional topics included: 

• Pupil Services- review/ analysis of student perceptual data, substance abuse prevention and
services, mental health services, Career Education/Portfolios/ School to Work programs,
parent involvement and professional development for teachers.

• Academics- review/ analysis of academic data, growth data, benchmark data, instructional
practices, organizational structures including scheduling for student success, curriculum and
resources, grading and grouping, parents as partners.

• Other topics: College credits in high school, online learning, Arts, Technology Education,
Agricultural Education, Business Education, Career Education/Portfolios/ School to Work
programs, Technology use/ 1:1, HS electives, clubs and activities, student acceleration
(gifted).

The plan will be shared with all members and with the Board of School Directors and will be placed 
on the district website for review by the community as a whole. 
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Mission Statement 
The Selinsgrove Area School District is committed to providing quality education for life-long 
learning. 

Vision Statement 
We envision the Selinsgrove Area School District to be a premier, exemplary student centered 
organization where everyone shares in the commitment to the education and development of each 
student. Our educational system will provide a customized, personalized learning environment that 
will enable each student to graduate demonstrating competency of 21st Century Skills including 
critical thinker, self-directed learner, effective communicator, collaborative worker, quality 
employee, proficient user of technology, and contributing member of a global society. 

  

Shared Values 
 

• We believe all students can learn and succeed given appropriate standards-based curriculum 
and research-based instruction. 

• We believe staff and physical facilities should provide a supportive, safe, and secure 
environment in which to learn. 

• We believe each student is unique and the educational experience should encourage and 
develop creativity and imagination. 

• We believe educational excellence must be supported by continuous evaluation of facilities 
and resources, effective instructional practices, and competent use of technology. 

• We believe education is a life-long pursuit and students must be equipped with the skills for 
success to meet the challenges of an ever-changing global society. 

• We believe in dedication to excellence and high academic expectations while maintaining 
fiscal responsibility. 

• We believe academic excellence is achieved through quality instruction supported by 
continuous, focused staff development which models life-long learning. 

• We believe education should promote character development, ethical behavior, and a 
positive self-image leading to being responsible citizens. 

• We believe effective leadership at all levels is essential to the success of our educational 
program. 
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• We believe encouragement and support of innovation, flexibility, and creativity is necessary 
in order to successfully adapt to change. 

• We believe that the school, students, family, and community should have shared 
responsibility and shared decision-making in the educational process through collaboration 
and communication. 

• We believe excellence in all areas is identifiable, measurable, achievable, and worthy of 
pursuit. 

 

Educational Community 
The Selinsgrove Area School District occupies a total land area of 104.6 square miles in the eastern 
portion of Snyder County, along the Susquehanna River, just east of the geographic center of 
Pennsylvania, about equidistant from both Harrisburg and Williamsport. 

Comprised of the boroughs of Selinsgrove, Shamokin Dam, and Freeburg, and the townships of 
Monroe, Penn, Chapman, Jackson, Union, and Washington, with a total population of approximately 
21,300 and assessed real property of approximately $264.8 million dollars. The Selinsgrove Area 
School District includes at least three-fifths of Snyder County's population and taxable wealth. 
Monroe Township, which encircles Shamokin Dam borough, represents the School District's 
population and economic center. 

The Selinsgrove Area School District is traversed by two heavily traveled east and west highways, 
namely U.S. Route 522 and Pennsylvania Route 35. Both of these highways lead into the 
Susquehanna Trail, U.S. Route 11-15, a limited access highway which handles a north-south flow of 
traffic between Harrisburg and Williamsport. 
 
The School District's countryside is a succession of rolling hills and these hills form promontories 
from which the Susquehanna Valley may be viewed as a vast panorama of scenic beauty. Residents 
have access to several recreational opportunities for boating, fishing, swimming, golfing, including 
Lake Augusta formed by the Fabridam located on the Susquehanna River at Shamokin Dam and the 
Susquehanna Valley Country Club. In Selinsgrove Borough a Parks and Recreation Committee 
oversees five playgrounds, Selinsgrove Area Recreation Incorporated operates a swimming pool and 
the Rotary Club of Selinsgrove maintains the Rotary Field with play fields for soccer, softball, and 
baseball. 

Selinsgrove, which is situated at the confluence of Penns Creek and the Susquehanna River, was an 
important trading post in early colonial times. After the canal along the river was put into operation, 
Port Trevorton, Selinsgrove, Hummels Wharf and Shamokin Dam became places from which trade 
emanated throughout the region. A railroad bridge spanning the river at Port Trevorton brought a 
steady stream of coal from the coal fields in Northumberland County. 
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The river trade plus the rich farm lands bordering the river proved to be an incentive encouraging a 
hardy stock of early settlers to come into the region. These immigrants were largely Germans 
coming from the Palatinate, and thus the area has a strong flavor of German and Dutch culture. Their 
interest has usually centered in what is practical and contributes to the good life. 

Likewise in the region, there was an early establishment of the Freeburg Academy and the Moyer 
School of Music, both of which attracted students from the entire state. These institutions flourished 
during the later half of the nineteenth century and were replaced by the public high school. Further 
evidence of a desire for education can be seen in the establishment of the Susquehanna Missionary 
Institute, which later became Susquehanna University. 

The population in the region since early colonial times has remained a people who are 
predominately of Pennsylvania Dutch extraction. Industrial and commercial expansion has brought 
an increasing percentage of people who are of different cultural backgrounds, thus, creating a 
change to the cultural patterns of the community. The social structure of the community is largely 
middle class . 

The strong Pennsylvania Dutch heritage will continue to be a part of the local community tradition 
but it is slowly losing its preeminence as people from other areas move to the expanding residential 
communities. 
 
Schools 
 
Approximately 2,700 students are enrolled in the Selinsgrove Area School District. The district is 
composed of four buildings with the following configurations: Selinsgrove Elementary for grades K-
2, Selinsgrove Area Intermediate School which is a grades 3-5 building, Selinsgrove Area Middle 
School which houses grades 6-8, and Selinsgrove Area High School serving grades 9-12. The 
buildings are located on a campus setting which allows for opportunities to share facilities and 
programs. 
 
Physical Plant 
 
Selinsgrove Elementary School was originally constructed in 1962, and completed a $17.2 million 
renovation and addition in 2010. The construction has more than doubled the architectural area to a 
total of 89,719 square feet on a 12.2-acre site which can accommodate up to 665 students. The 
building provides complete educational facilities for grades K-2. The building includes 31 full size 
classrooms, 3 divided classrooms, 3 small group rooms, art room, music room, computer lab, library, 
and gymnasium. The building has also obtained LEED certification and utilizes waterless urinals, 
energy efficient equipment, recycled materials and has a green roof. 

The Selinsgrove Area Intermediate School provides educational opportunities for students in grades 
three through five. The facility was opened in September of 1997. The building has 117,000 square 
feet. It is located directly behind the middle school. The facility has a stage/multipurpose room, a 
gymnasium, library, and computer labs. The building provides internet access to all rooms, as well 
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as, an internal video studio which is used to do morning announcements. 
 
The Selinsgrove Area Middle School presently accommodates the educational program for grades six 
through eight. The Selinsgrove Area Middle School was built in 1974. Renovations to the HVAC 
system and roof were completed in 2003. The building has 138,640 square feet of instructional and 
support space. The sprawling, split-level, open-plan structure is in the process of being sectioned 
into classrooms to improve the learning environment for students. The 15.9-acre level terrain site 
and the adjoining high school facility accommodate intramural, interscholastic, and community 
activities. 
 
The Selinsgrove Area High School, serving grades 9-12, is the only high school in the district. 
Constructed in 1936, the facility received additions/renovations in 1942, 1954, 1968, 1984, and 
2010. The 2010 renovations included HVAC, front entry and roof replacement. The school 
encompasses 148,225 square feet and occupies a generous 38-acre site with adequate external 
playing fields, especially when considering the adjoining middle school acreage. Being in walking 
distance of Susquehanna University, Selinsgrove High School  students have an opportunity to take 
college courses. 

Planning Committee 
Name Role 

Chad Cohrs Administrator : Professional Education Schoolwide 
Plan 

Elaine Sautner Administrator : Professional Education Schoolwide 
Plan 

John Bohle Building Principal : Professional Education Special 
Education Schoolwide Plan 

Matthew  Conrad Building Principal : Professional Education 
Schoolwide Plan 

Michelle Garman Building Principal : Professional Education 
Schoolwide Plan 

Brian Parise Building Principal : Professional Education 
Schoolwide Plan 

Paul Roman Building Principal : Professional Education 
Schoolwide Plan 

Stacey Napoli Business Representative : Professional Education 
Schoolwide Plan 

Steve Varias Business Representative : Professional Education 
Schoolwide Plan 

Katie Hess Community Representative : Professional 
Education Schoolwide Plan 
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Jay  Muller Community Representative : Professional 
Education Schoolwide Plan 

Judy Fatchaline Ed Specialist - School Counselor : Professional 
Education Schoolwide Plan 

Amy Veach Ed Specialist - School Counselor : Professional 
Education Schoolwide Plan 

Barbara Hayes Ed Specialist - School Psychologist : Professional 
Education Schoolwide Plan 

Molly  McCabe Elementary School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Julie Prusch Elementary School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Jason Schmucker Elementary School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Tosha  Varner Elementary School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Rhonda Shimko Elementary School Teacher - Special Education : 
Professional Education Special Education 
Schoolwide Plan 

Laci Walter Elementary School Teacher - Special Education : 
Professional Education Schoolwide Plan 

Valerie Fry High School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Damien Gessel High School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Mark Piermattei High School Teacher - Special Education : 
Professional Education Schoolwide Plan 

Teresa O'Brien Instructional Coach/Mentor Librarian : Professional 
Education Schoolwide Plan 

Bridget Ritter Middle School Teacher - Regular Education : 
Professional Education Schoolwide Plan 

Amanda  Witmer Middle School Teacher - Special Education : 
Professional Education Schoolwide Plan 

Leslie Imhoof Parent : Professional Education Schoolwide Plan 
Jennifer Johnston Parent : Professional Education Schoolwide Plan 
Kristie Kuhns Parent : Professional Education Schoolwide Plan 
Kristen  Porr Parent : Special Education 
Deb Shaffer Parent : Professional Education Schoolwide Plan 
Susan Lipsey Special Education Director/Specialist : Professional 

Education Special Education Schoolwide Plan 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 
Arts and Humanities Accomplished Accomplished 
Career Education and Work Accomplished Accomplished 
Civics and Government Accomplished Accomplished 
PA Core Standards: English Language Arts Accomplished Accomplished 
PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects Accomplished Accomplished 

PA Core Standards: Mathematics Accomplished Accomplished 
Economics Accomplished Accomplished 
Environment and Ecology Accomplished Accomplished 
Family and Consumer Sciences Developing Developing 
Geography Accomplished Accomplished 
Health, Safety and Physical Education Accomplished Accomplished 
History Accomplished Accomplished 
Science and Technology and Engineering Education Accomplished Accomplished 
Alternate Academic Content Standards for Math Developing Developing 
Alternate Academic Content Standards for Reading Developing Developing 
American School Counselor Association for Students Accomplished Accomplished 
Early Childhood Education: Infant-Toddler⟶Second 
Grade Developing Developing 

English Language Proficiency Developing Developing 
Interpersonal Skills Accomplished Accomplished 
School Climate Accomplished Accomplished 
 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

This narrative is empty. 

Elementary Education-Intermediate Level 

Standards Mapping Alignment 
Arts and Humanities Accomplished Accomplished 
Career Education and Work Accomplished Accomplished 
Civics and Government Accomplished Accomplished 
PA Core Standards: English Language Arts Accomplished Accomplished 
PA Core Standards: Literacy in History/Social Studies, Accomplished Accomplished 
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Science and Technical Subjects 
PA Core Standards: Mathematics Accomplished Accomplished 
Economics Accomplished Accomplished 
Environment and Ecology Accomplished Accomplished 
Family and Consumer Sciences Developing Developing 
Geography Accomplished Accomplished 
Health, Safety and Physical Education Accomplished Accomplished 
History Accomplished Accomplished 
Science and Technology and Engineering Education Accomplished Accomplished 
Alternate Academic Content Standards for Math Developing Developing 
Alternate Academic Content Standards for Reading Developing Developing 
American School Counselor Association for Students Accomplished Accomplished 
English Language Proficiency Developing Developing 
Interpersonal Skills Accomplished Accomplished 
School Climate Accomplished Accomplished 
 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

This narrative is empty. 

Middle Level 

Standards Mapping Alignment 
Arts and Humanities Accomplished Accomplished 
Career Education and Work Accomplished Accomplished 
Civics and Government Accomplished Accomplished 
PA Core Standards: English Language Arts Accomplished Accomplished 
PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects Accomplished Accomplished 

PA Core Standards: Mathematics Developing Developing 
Economics Accomplished Accomplished 
Environment and Ecology Accomplished Accomplished 
Family and Consumer Sciences Accomplished Accomplished 
Geography Accomplished Accomplished 
Health, Safety and Physical Education Accomplished Accomplished 
History Accomplished Accomplished 
Science and Technology and Engineering Education Accomplished Accomplished 
Alternate Academic Content Standards for Math Accomplished Accomplished 
Alternate Academic Content Standards for Reading Accomplished Accomplished 
American School Counselor Association for Students Accomplished Accomplished 
English Language Proficiency Developing Developing 
Interpersonal Skills Accomplished Accomplished 
School Climate Accomplished Accomplished 
World Language Non Existent Non Existent 
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Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

World languages are not offered at the middle school level. 

High School Level 

Standards Mapping Alignment 
Arts and Humanities Accomplished Accomplished 
Career Education and Work Accomplished Accomplished 
Civics and Government Accomplished Accomplished 
PA Core Standards: English Language Arts Accomplished Accomplished 
PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects Developing Developing 

PA Core Standards: Mathematics Developing Developing 
Economics Accomplished Accomplished 
Environment and Ecology Accomplished Accomplished 
Family and Consumer Sciences Accomplished Accomplished 
Geography Accomplished Accomplished 
Health, Safety and Physical Education Accomplished Accomplished 
History Accomplished Accomplished 
Science and Technology and Engineering Education Accomplished Accomplished 
Alternate Academic Content Standards for Math Accomplished Accomplished 
Alternate Academic Content Standards for Reading Accomplished Accomplished 
American School Counselor Association for Students Accomplished Accomplished 
English Language Proficiency Developing Developing 
Interpersonal Skills Accomplished Accomplished 
School Climate Accomplished Accomplished 
World Language Accomplished Accomplished 
 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

This narrative is empty. 

Adaptations 

Elementary Education-Primary Level 

Checked answers 
 None. 

Unchecked answers 
 None. 

Elementary Education-Intermediate Level 

Checked answers 
 None. 
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Unchecked answers 
 None. 

Middle Level 

Checked answers 
• Science and Technology and Engineering Education 

Unchecked answers 
 None. 

High School Level 

Checked answers 
• Economics 
• Science and Technology and Engineering Education 

Unchecked answers 
 None. 

Explanation for any standards checked:  

ISTE standards have been included in our technology education courses. 
BCTE standards have been included in our business and technology courses. 

Curriculum 

Planned Instruction 

Elementary Education-Primary Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. Accomplished 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Accomplished 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. Accomplished 

 
Processes used to ensure Accomplishment: 

District Policy 105 defines curriculum "as a series of planned instruction that is 
coordinated, articulated and implemented to result in achievement of specific knowledge 
and skills, and application of such knowledge by students" and "The curriculum shall be 
designed to provide students the opportunity to achieve academic standards established by 
the Board. District Policy 106 provides for the development of curriculum guides for all 
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planned instruction in order to direct and assist the professional staff toward the 
attainment of academic standards by that course of study. Guides are designed to include 
objectives of the instruction, concepts and skills to be taught, appreciations to be developed, 
suggested activities designed to meet the objectives, assessment criteria and methods 
intended to evaluate the extent to which the learning objectives have been achieved, 
reading list of supplemental titles for the guidance of teachers. This policy also identifies the 
Superintendent or designee as being responsible for development and implementation plan 
for preparation of the guides that includes participation of appropriate staff members and 
resource personnel, participation of students and community members, continuing 
research in instructional methods, materials, activities and assessment strategies. 
Systematic review of all guides to ensure their continuing usefulness in achieving 
established academic standards is also a component of the process. 
Upon the completion of a curriculum guide, the Assistant Superintendent provides the 
guides to the Board of School Directors for approval. Guides are then made available to 
teachers. 
  
  
  
  
  
  
  

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. Accomplished 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Accomplished 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. Accomplished 

 
Processes used to ensure Accomplishment: 

District Policy 105 defines curriculum "as a series of planned instruction that is 
coordinated, articulated and implemented to result in achievement of specific knowledge 
and skills, and application of such knowledge by students" and "The curriculum shall be 
designed to provide students the opportunity to achieve academic standards established by 
the Board. District Policy 106 provides for the development of curriculum guides for all 
planned instruction in order to direct and assist the professional staff toward the 
attainment of academic standards by that course of study. Guides are designed to include 
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objectives of the instruction, concepts and skills to be taught, appreciations to be developed, 
suggested activities designed to meet the objectives, assessment criteria and methods 
intended to evaluate the extent to which the learning objectives have been achieved, 
reading list of supplemental titles for the guidance of teachers. This policy also identifies the 
Superintendent or designee as being responsible for development and implementation plan 
for preparation of the guides that includes participation of appropriate staff members and 
resource personnel, participation of students and community members, continuing 
research in instructional methods, materials, activities and assessment strategies. 
Systematic review of all guides to ensure their continuing usefulness in achieving 
established academic standards is also a component of the process. 
Upon the completion of a curriculum guide, the Assistant Superintendent provides the 
guides to the Board of School Directors for approval. Guides are then made available to 
teachers. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Middle Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. Developing 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Accomplished 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. Developing 

 
Processes used to ensure Accomplishment: 

District Policy 105 defines curriculum "as a series of planned instruction that is 
coordinated, articulated and implemented to result in achievement of specific knowledge 
and skills, and application of such knowledge by students" and "The curriculum shall be 
designed to provide students the opportunity to achieve academic standards established by 
the Board. District Policy 106 provides for the development of curriculum guides for all 
planned instruction in order to direct and assist the professional staff toward the 
attainment of academic standards by that course of study. Guides are designed to include 
objectives of the instruction, concepts and skills to be taught, appreciations to be developed, 
suggested activities designed to meet the objectives, assessment criteria and methods 
intended to evaluate the extent to which the learning objectives have been achieved, 
reading list of supplemental titles for the guidance of teachers. This policy also identifies the 
Superintendent or designee as being responsible for development and implementation plan 
for preparation of the guides that includes participation of appropriate staff members and 
resource personnel, participation of students and community members, continuing 
research in instructional methods, materials, activities and assessment strategies. 
Systematic review of all guides to ensure their continuing usefulness in achieving 
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established academic standards is also a component of the process. 
Upon the completion of a curriculum guide, the Assistant Superintendent provides the 
guides to the Board of School Directors for approval. Guides are then made available to 
teachers. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

High School Level 

Curriculum Characteristics Status 
Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. Developing 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. Accomplished 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Accomplished 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. Developing 

 
Processes used to ensure Accomplishment: 

District Policy 105 defines curriculum "as a series of planned instruction that is 
coordinated, articulated and implemented to result in achievement of specific knowledge 
and skills, and application of such knowledge by students" and "The curriculum shall be 
designed to provide students the opportunity to achieve academic standards established by 
the Board. District Policy 106 provides for the development of curriculum guides for all 
planned instruction in order to direct and assist the professional staff toward the 
attainment of academic standards by that course of study. Guides are designed to include 
objectives of the instruction, concepts and skills to be taught, appreciations to be developed, 
suggested activities designed to meet the objectives, assessment criteria and methods 
intended to evaluate the extent to which the learning objectives have been achieved, 
reading list of supplemental titles for the guidance of teachers. This policy also identifies the 
Superintendent or designee as being responsible for development and implementation plan 
for preparation of the guides that includes participation of appropriate staff members and 
resource personnel, participation of students and community members, continuing 
research in instructional methods, materials, activities and assessment strategies. 
Systematic review of all guides to ensure their continuing usefulness in achieving 
established academic standards is also a component of the process. 
Upon the completion of a curriculum guide, the Assistant Superintendent provides the 
guides to the Board of School Directors for approval. Guides are then made available to 
teachers. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 
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This narrative is empty. 

Modification and Accommodations 

Explain how planned instruction contains modifications and accommodations that allow all 
students at all mental and physical ability levels to access and master a rigorous standards 
aligned curriculum. 

The Selinsgrove Area School District (SASD) is committed to providing the quality service 
that enables each student to achieve grade level standards and behavioral skills. The 
program begins with early intervening services. The SASD has multiple components in its 
early intervening process.  Among these components are child find, kindergarten 
registration and screening, preschool transition team meetings, and utilization of our MTSS 
(Multi-tiered System of Support) process.   
Multi-tiered System of Support 
 
In our schools, a "multi-tiered system of supports" is used as an umbrella term that 
encompasses both response to instruction and intervention (RtII) and positive behavioral 
interventions and supports. We recognize that academics and behavior often go hand in 
hand. A student who struggles to acquire and retain grade level academic skills in the 
classroom is more likely to engage in negative behavior, and a student who is grappling 
with behavior problems is not going to be able to focus on academics. 
Response to Instruction and Intervention (RtII) 
 
RtII is a strategy that is being utilized in the grades K-12 in the Selinsgrove Area School 
District.  RtII provides all students with standards-aligned concepts and competencies, data-
driven instruction and the additional support needed to achieve strong academic results.  
The Core Characteristics of our RtII strategy are: 

• Standards aligned instruction 
: High quality instruction and behavioral support in general education for all 
students (the core curriculum) that is supported by research and aligned to Pennsylvania 
Core Standards and Pennsylvania Academic Standards. Our core curriculum consists of 
English Language Arts (Reading, Writing, Listening and Speaking), Mathematics, Integrated 
science and social studies, music, art, health and physical education for all students. 

• Universal screening/ Benchmarking: 
All students are screened throughout the school year (three times per year) to determine 
which students are “at risk” for not meeting grade level academic standards and 
benchmarks. Benchmark assessments are identified in the Selinsgrove Area School District 
Assessment Plan. 

• Shared ownership 
: All staff (general education teachers, special education teachers, reading specialists, 
reading tutors, ESL teachers) assume an active role in students' assessment and instruction 
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in the standards-aligned system. We demonstrate shared ownership through collegial 
planning and delivery of services to our students and parents. 

• Data-Based Decision Making 
: A public, objective, and normative framework is used to analyze student performance data 
and to guide school decisions on instructional changes, choices of interventions, and 
appropriate rates of progress. 

• Progress Monitoring 
: We utilize a systematic progress monitoring approach of student performance and use of 
progress monitoring data by team members to determine intervention effectiveness and 
drive instructional adjustments, and to identify/measure student progress toward 
instructional and grade-level goals. 

Tiered  
Intervention 
and Service Delivery System 
: Students with academic and behavioral need(s) receive increasingly intense levels of 
targeted, scientifically, research-based interventions dependent upon student need. 
Instruction is differentiated to meet learner needs and consists of research-validated 
interventions with proven effectiveness based on the assessed skill area and level of need. 
Students with disabilities participate in planned instruction/ services that are based on the 
supports needed to meet the goals of the general curriculum as well as the goals outlined in 
their IEPs. English Language Learners receive ESL instruction and their regular education 
teachers are informed of their language acquisition status and appropriate instructional 
methods/ materials. Finally, gifted students receive supplemental instruction as per 
individually developed Gifted Individual Education Plans (GIEP). A chart describing the RtII 
process procedures has been developed for each building. 
Positive Behavioral Interventions and Supports 
 
Positive Behavior Interventions and Supports is a systems approach for establishing the 
social culture necessary for schools to be effective learning environments for all students. 
Our Positive Behavior Interventions and Supports eliminates barriers to learning, creates 
and maintains a safe and effective learning environment in our school, and ensures that all 
students are taught the social and emotional skills needed to succeed in school and beyond. 
We teach students expected behaviors and social skills, create student behavioral health 
and academic support systems, and apply data-based decision-making to discipline, 
academics, and social/emotional learning. Our Positive Behavior Interventions 
and Supports uses the three-tiered approach of universal interventions (for all students and 
settings), secondary interventions (for students who are at-risk), and tertiary interventions 
(for individual students needing specialized assistance). Some of the expected behaviors 
that we teach and expect are reflected in each school's matrix. 
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Instruction 

Instructional Strategies 

Checked Answers 
• Formal classroom observations focused on instruction 
• Walkthroughs targeted on instruction 
• Annual Instructional evaluations 
• Peer evaluation/coaching 
• Instructional Coaching 

Regular Lesson Plan Review 

Checked Answers 
• Administrators 
• Building Supervisors 
• Department Supervisors 
• Instructional Coaches 

Unchecked Answers 
• Not Reviewed 

Provide brief explanation of LEA's process for incorporating selected strategies. 

Observations Focused on Instruction and Evaluations 
 
Annually, each teacher is evaluated by an administrator (nontenured teachers are evaluated 
2 times per year).  Currently this evaluation includes a formal classroom observation 
focused on instruction using the Danielson Framework and /or a Differentiated Supervision 
Plan which is also aligned to the framework. The formal classroom observation includes a 
pre-observation conference, a formal observation, and a post-observation conference. The 
focus of the conferences is on student achievement by improving the quality of instruction 
using the Danielson Framework for Teaching. The Differentiated Supervision model enables 
teachers to pay particular attention to a specific component of instruction with oversight 
from the principal/ supervisor. 
Walkthroughs Focused on Instruction 
 
Domain specific walkthroughs are completed a miniumum of three times per year by 
building principals or supervisors . Feedback is provided to teachers that focuses on 
instructional practice aligned with the Danielson Framework. 
Peer Coaching 
 
The District also utilizes the expertise of a Literacy Coach to provide models of instructional 
practices and support teachers in establishing consistency for literacy instruction across the 
District. The coach may review lesson plans and provide feedback that supports literacy 
instruction. 
Lesson Plan Review 
 
Building Principals and Department Supervisors review lesson plans for compliance 
multiple times per month. Review for alignment of instructional strategies to learning 
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targets, PA standards, and learning objectives  are goals. 
  
  

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

This narrative is empty. 

Responsiveness to Student Needs 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. Full 
Implementation 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. Full 
Implementation 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Middle Level 
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Instructional Practices Status 

Structured grouping practices are used to meet student needs. Full 
Implementation 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 
Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

This narrative is empty. 

Recruitment 

Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

Recruitment- Pursuant to Board Policy 304,  a teacher candidate for employment in the 
Selinsgrove Area School District shall not receive a recommendation for employment 
without evidence of his/her certification and having complied with the mandatory 
background check requirements for criminal history and child abuse and the district has 
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evaluated the results of that screening process. All applications are paperless as the district 
uses purchased software for application processes. Administrators conduct a screening of 
applicants. This screening yields the applicant pool who will participate in first round 
interviews. A rigorous interview session is conducted and second round interviews are 
conducted with the most qualified and effective candidates. The Superintendent and/or 
other Central Office Administrators are involved in the second round interviews. Final 
recommendation to the Board of School Directors is made by the Superintendent. 
Assignment- Building principals are charged with the responsibility of assigning teachers to 
students. As part of this responsibility students are assigned to individual teachers based 
upon the teachers qualifications and style that best meets the individual needs of the 
student. At the high school, teachers are assigned by certification and subject and level of 
course. Highly effective and highly qualified teachers are assigned to teach the students 
most in need of assistance. 
  
  
  
  

Assessments 

Local Graduation Requirements 

Course Completion SY 21/22 SY 22/23 SY 23/24 
Total Courses 32.00 32.00 32.00 
English 4.00 4.00 4.00 
Mathematics 3.00 3.00 3.00 
Social Studies 3.00 3.00 3.00 
Science 3.00 3.00 3.00 
Physical Education 3.00 3.00 3.00 
Health 1.00 1.00 1.00 
Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

3.00 3.00 3.00 

Electives 12.00 12.00 12.00 
Minimum % Grade 
Required for Credit 
(Numerical Answer) 

60.00 60.00 60.00 

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the 
following State academic standards: English Language Arts and Mathematics, Science and 
Technology and Environment and Ecology, as determined through any one or a 
combination of the following:Checked answers 
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• Completion of secondary level coursework in English Language Arts (Literature), 
Algebra I and Biology in which a student demonstrates proficiency on the associated 
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to 
general policies) applies. 

• Completion of an Advanced Placement exam or International Baccalaureate exam 
that includes academic content comparable to the appropriate Keystone Exam at a 
score established by the Secretary to be comparable to the proficient level on the 
appropriate Keystone Exam. 

Unchecked answers 
• Locally approved and administered assessments, which shall be independently and 

objectively validated once every 6 years. Local assessments may be designed to 
include a variety of assessment strategies listed in ? 4.52(c) and may include the use 
of one or more Keystone Exams. Except for replacement of individual test items that 
have a similar level of difficulty, a new validation is required for any material 
changes to the assessment. Validated local assessments must meet the following 
standards: 

I. Alignment with the following State academic standards: English Language 
Arts (Literature and Composition); Mathematics (Algebra I) and 
Environment and Ecology (Biology). 

II. Performance level expectations and descriptors that describe the level of 
performance required to achieve proficiency comparable to that used for the 
Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 
graduation, except for those exempted by their individualized education 
program under subsection (g), regarding special education students, or 
gifted individualized education plan as provided in ? 16.32 (relating to 
GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local 
assessments shall be evenly divided between the school district, AVTS or 
charter school, including a cyber-charter school, and the Department. If the 
Department does not provide sufficient funding to meet its share, local 
assessments submitted for validation shall be deemed valid until a new 
validation is due to the Department. 

V. The Department will establish a list of entities approved to perform 
independent validations of local assessments in consultation with the Local 
Assessment Validation Advisory Committee as provided in ? 4.52(f). 
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VI. School boards shall only approve assessments that have been determined to 
meet the requirements of this subsection by an approved entity performing 
the independent validation. If a school district, AVTS or charter school, 
including a cyber-charter school, uses a local assessment that has not been 
independently validated, the Secretary will direct the school entity to 
discontinue its use until the local assessment is approved through 
independent validation by an approved entity. 

• Not Applicable. Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 
Arts and Humanities X X   X  
Career Education and Work  X   X  
Civics and Government  X     
PA Core Standards: English 
Language Arts  X    X 

PA Core Standards: Literacy in 
History/Social Studies, Science and 
Technical Subjects 

 X     

PA Core Standards: Mathematics  X    X 
Economics  X   X  
Environment and Ecology  X    X 
Family and Consumer Sciences  X     
Geography  X     
Health, Safety and Physical 
Education  X     

History  X     
Science and Technology and 
Engineering Education  X    X 

World Language  X     
 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 
PSSA Math  X X  
PSSA Reading  X X  
PSSA Science  X X  
Keystone- Exam Algebra 1   X X 
Keystone Exam-Literature    X 
Keystone Exam- Biology    X 
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SASD Math Tests X  X X 
SASD ELA Assessments X X   
EnVision Math Grade Level Assessments  X X  
 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 
Aimsweb Math X    
DIBELS Next X X   
EnVision Math Benchmarks  X X  
ELA Benchmark Assessments X X   
K-2 Math Benchmarks (My Math) X    
SASD Math Benchmark Assessments   X X 
 

Formative Assessments 

Formative Assessments EEP EEI ML HS 
Informal observations X X X X 
Questioning strategies X X X X 
Active engagement check-ins (white boards, Think-
Pair-Share, etc.) X X X X 

Student conferencing X X X X 
Corrective feedback X X X X 
 

Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 
PA Classroom Diagnostic Tools- Math, Literature, 
Science  X X X 

MobyMax Math Placement Test  X X  
 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 
External Review     
Intermediate Unit Review     
LEA Administration Review     
Building Supervisor Review X X X X 
Department Supervisor Review     
Professional Learning Community Review     
Instructional Coach Review     
Teacher Peer Review   X X 
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Provide brief explanation of your process for reviewing assessments. 

The building administrators review assessments utilized in the classrooms to assess the 
learning of students. Middle and high school level teams collaborate on assessments during 
common planning time. Special Education faculty are available to assist teachers in 
formatting and designing assessments that eliminate barriers to students enabling them to 
demonstrate their knowledge of the standards. 

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

Not applicable 

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 

The Selinsgrove Area School District has a Board approved Assessment Plan that defines the 
benchmark, diagnostic and summative assessments administered to students and used in 
curricular and instructional decisions. 
At the K-5 level students partake in Universal Screening (benchmark) assessments three 
times a year.  Data is collected via a "SWAT team" approach, by test administrators that 
have been trained on the assessments. The benchmark data is made available to teachers 
and administrators by a core group (i.e. Literacy Data Liaison, Interventionists, Assistant  
Superintendent or Principal) who have been assigned the responsibility of entering, 
collating and/ or disseminating the data. Data is also made available to teachers via a data 
warehouse "Sapphire" as well as assessment specific sites such as Aimsweb and DIBELS. At 
the 3-5 level, students also take an online benchmark assessment in mathematics 3 times 
per year. This data is analyzed by the classroom teachers. 
In grades 6-12, students participate in various benchmark assessments as per specific 
course/ content requirements. The Classroom Diagnostic Tools (CDTs) are also utilized at 
this level and are being introduced at the 3-5 level. 
The PSSA/ Keystone Exams are administered as per PDE guidelines by assigned staff. Upon 
receipt of the data, it is disseminated to building level principals and then teachers by prior 
class taught as well as their incoming students for the new school year. Parent reports are 
also disseminated. PVAAS data is also utilized to support program improvement and course 
selection decisions. 
Other assessments such as the WIDA for English Language Learners and AP exams are 
administered to special groups of students and the data disseminated to teachers and 
administrators involved with the students. 

Data Informed Instruction 
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Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

The Selinsgrove Area School District provides multiple opportunities for teachers and 
administrators to analyze data and make curricular and instructional decisions. Various 
data teams meet regularly at the K-2 and 3-5 levels.  These teams determine instructional 
goals for the grade level to improve upon as well as individual student needs, 
analyze intervention results and make instructional  recommendations. These levels use a 
form of RtII with instructional practices varying to match student need areas, group needs 
and academic standards. Elementary teachers also meet at least once a year on an 
individual basis with the Data Specialist and/or the Literacy Coach to look specifically at 
their individual classroom data, analyze and make revisions to instruction. 
At the 6-8 level, data teams meet after benchmark assessment data has been acquired and 
analyzed. The teams determine a goal for the grade level to achieve and the strategies to be 
used in the core curriculum. Other data team meetings analyze, discuss and make decisions 
on the need of  individual students for targeted support. 
The high school teachers review the benchmark data on their students and incorporate 
strategies for assisting students with areas of need in their classes. There is a need to 
improve data analysis and use at the high school. 
At grade levels 3-12 PSSA data, Keystone Exam data and PVAAS data is analyzed by 
teachers, school administrators and the Assistant to the Superintendent for Curriculum and 
Instruction to determine curriculum improvements that may be needed. 
  
  

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 
Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 
objective. 

X X X X 

Instructional practices are identified that are linked to 
student success in mastering specific PA assessment 
anchors, eligible content or standards-aligned 
learning objectives. 

X X X  

Specific PA assessment anchors, eligible content or 
standards-aligned learning objectives are identified 
for those students who did not demonstrate sufficient 
mastery so that teachers can collaboratively create 
and/or identify instructional strategies likely to 
increase mastery. 

X X X  

Instructional practices modified or adapted to 
increase student mastery. X X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 
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Assessment results at all levels are congruent to assessment anchor and/ or standards-
aligned learning objectives. This enables teachers to revise curriculum and instructional 
practices for the course/ grade and individual. Instructional practices are modified or 
adapted when the assessment data reflects a need for the modification or adaptation. Just as 
formative assessments provide teachers with the information they need to guide a group of 
students to mastery, the data obtained from our assessment plan leads teachers to review, 
adapt and modify the length of time, type, grouping and strategies being used in the 
classroom to increase academic achievement of the standards.  At the K-8 levels, assessment 
data is analyzed and a particular area of need is chosen to be improved. A learning objective 
is developed. Teachers collaboratively select instructional practices to implement that are 
designed to enable students to meet the objective. Follow-up data is collected and analyzed 
to determine whether the goal had been met. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

At the high school level, there is a need to improve the data teaming framework and to 
utilize results to increase student achievement through the collaborative work of teachers 
and administrators. 

Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 
Course Planning Guides     
Directing Public to the PDE & other Test-related 
Websites X X X X 

Individual Meetings X X   
Letters to Parents/Guardians X X X X 
Local Media Reports  X X X 
Website X X X X 
Meetings with Community, Families and School Board X X X X 
Mass Phone Calls/Emails/Letters     
Newsletters X X X X 
Press Releases     
School Calendar     
Student Handbook     
District Data Portfolio X X X X 
High School Data Profile    X 
 
Provide brief explanation of the process for incorporating selected strategies. 

The schools, as well as the Selinsgrove Area School District, communicate summative 
assessment information to the public in multiple ways. Annually, the Assistant 
Superintendent creates a district data portfolio of recent assessment information as well as 
district goals. The information, known as the Vision for Success Executive Report is 
presented publically at a meeting of the Board of School Directors. The report is also made 
available in each building and on the district's website along with a link to the paayp site 
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and district/ school report cards. The public is also informed by articles in the local 
newspaper/ local media reports. Parents are informed of summative assessment results by 
attending parent organization group meetings with the schools, via the district website and 
through the local media. Parents also receive individual student reports for their children. 

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

The utilization of email may be incorporated should the district move to a new information 
management system. Inclusion of the summative assessment data in the school calendar, 
course planning guides and student handbooks is not fiscally reasonable at this time due to 
the large quantity of data available and the cost of printing. We do not intend to  incorporate 
these strategies at this time. 

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

The schools that comprise the Selinsgrove Area School District have met the annual student 
achievement targets yet recognize the need to continually strive to show growth in student 
achievement. The district provides assistance to schools through the following: 

1. Completing an annual literacy needs assessment and analyzing the data for program 
improvement planning 

2. Convening a quarterly Literacy Council of school and community members to 
address literacy needs and plans for improvement. 

3. Providing a literacy data liaison to organize and analyze data at the district, school 
and student levels. 

4. Professional development in literacy and other content areas for professional and 
para-professional employees.. 

5. Professional development in mathematics and instructional strategies (direct, 
collaborative, independent student learning) 

6. Identifying and putting in place resources that support the PA Academic and PA 
Core Standards. 
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7. Providing a Literacy Coach K-12. 

8. Maintaining a Pupil Services Council to address student needs that may impact 
academic achievement. 

9. MTSS framework (RtII and SWPBS) K-12 

10. Special education and ELL  services 

11. Homeless outreach. 

12. Home Education Program 

13. Alternative Education 

14. Hybrid Education Program for at-risk high school students. 

15. Technology supports for personalized learning instruction. 

16. Using CSIU (Central Susquehanna Intermediate Unit) as resource for need areas. 

17. Gifted services 

18. Providing Social Worker services. 

  

Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 
Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement X X X X 

School-wide Positive Behavioral Programs X X X X 
Conflict Resolution or Dispute Management X X X X 
Peer Helper Programs   X X 
Safety and Violence Prevention Curricula X X X X 
Student Codes of Conduct X X X X 
Comprehensive School Safety and Violence 
Prevention Plans     

Purchase of Security-related Technology X X X X 
Student, Staff and Visitor Identification Systems X X X X 
Placement of School Resource Officers     
Student Assistance Program Teams and Training X X X X 
Counseling Services Available for all Students X X X X 
Internet Web-based System for the Management of 
Student Discipline X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their 
incorporation: 
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The district has an All Hazards Plan, however school specific plans have not been fully 
completed. 
The district superintendent is investigating the potential placement of a school resource 
officer in the district. 

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 
The District posts annual notice on the District’s website, in student handbooks, and local 
newspaper. 

Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 
An overview of what encompasses giftedness in a student is shared annually with teachers. 
Parents and teachers may request through the student’s school counselor, that their child 
be screened for gifted services.  The counselor will complete a screener with the student.  
The results are shared with the principal, school psychologist, and parent.  Based on the 
results of the screener, the team will decide if further assessment is required. 

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 
Screening(s): 
 

Level 1: 
 

• When a parent VERBALLY requests a gifted screening, the counselor sends PARENT 
REQUEST LETTER to parent(s) to complete or requests the parent submit the request in 
writing. 

• When a teacher requests a gifted screening, the counselor sends the TEACHER 
RECOMMENDATION FORM to core academic teacher or teachers for completion. 

• The counselor sends a PARENT NOTIFICATION FOR SCREENING/PERMISSION 
LETTER to administer the KBIT 2. 

• The counselor administers and scores: KBIT 2* and completest Level 1 on the Gifted 
screening and Evaluation Matrix to determine if the student should advance to Level 2 
screening.  

• The counselor contacts parent(s), teacher(s), and administrator to share the results 
of the Level 1 Screening. 
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o If the student does not qualify for the Level 2 screening, the teacher(s) is 
(are) encouraged to provide enriching experiences as needed in the regular classroom 
setting.  Consult with the Gifted Support Teacher for suggestions as needed is encouraged. 

Level 2: 
 

• When the student qualifies for Level 2 screening the Counselor sends the HOME 
RATING SCALES to the parent for completion. 

• The counselor sends the RATES OF ACQUISITION AND RETENTION FORM and 
SCHOOL RATING SCALE FOR GIFTED to the referring teacher(s): 

• If a current PSSA score is not available for the student, then the counselor 
administers an Achievement Assessment. 

• The total screening score (Level 1 and Level 2) is divided by the number of collected 
items (maximum = 8)  to find the average.  If the average is 3.0 or higher, it suggests a high 
degree of need for specially designed instruction and the student should proceed to Level 3 
for a Gifted Multidisciplinary Evaluation (GMDE).  

• The counselor contacts parent(s), teacher(s), and administrator to share the results 
of the Level 2 screening. 

o If the student does not qualify(scores below 3.0), the teacher(s) is (are) 
encouraged to provide enriching experiences as needed in the regular classroom setting.  
Consult with the Gifted Support Teacher for suggestions as needed is encouraged. 

Gifted Multi-disciplinary Evaluation (GMDE) 
 

• When the student scores 3.0 or higher on the Level 2 screening, the counselor 
contacts the parents and shares the recommendation for a GMDE. 

• The counselor sends all completed documentation to the building administrator for 
his/ her review.  The building administrator sends the completed documentation to the 
school psychologists, who obtain permission to conduct the GMDE.  

Special Note:  
If parent requests a gifted evaluation, a school team meets with the parent and procedures 
are followed to include screening processes and permission to evaluate simultaneously. 

  

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 
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The Selinsgrove Area School District's vision is committed to providing a quality education 
for all learners. The District recognizes that gifted learners are a population with 
educational requirements in need of student centered learning that encourages critical 
thinking, problem solving, and enrichment in areas of student strengths. The gifted 
student’s ability for academic achievement beyond their same-age peers requires specially 
designed services. A gifted learner may require a differentiated pace of instruction, a 
differentiated depth and breadth of instruction, and/or a differentiated educational focus 
based upon interests or skills. We acknowledge that gifted learners require rigor, seek 
challenge, prefer choice, and enjoy open-ended activities. We also realize that the level of 
success that our gifted learners attain is linked to the relationships forged between the 
students' parents and school district personnel.  The Selinsgrove Area School District is 
committed to providing a school environment that fosters achievement and the realization 
of each student's potential. 
  

Developmental Services 

Developmental Services EEP EEI ML HS 
Academic Counseling   X X 
Attendance Monitoring X X X X 
Behavior Management Programs X X X X 
Bullying Prevention X X X X 
Career Awareness X X X X 
Career Development/Planning X X X X 
Coaching/Mentoring     
Compliance with Health Requirements –i.e., 
Immunization X X X X 

Emergency and Disaster Preparedness X X X X 
Guidance Curriculum X X X X 
Health and Wellness Curriculum X X X X 
Health Screenings X X X X 
Individual Student Planning X X X X 
Nutrition X X X X 
Orientation/Transition X X X X 
RTII/MTSS X X X X 
Wellness/Health Appraisal X X X X 
Social Worker Services X X X X 
 
Explanation of developmental services: 

As per District policy, the Selinsgrove Area School District provides developmental services 
for students that address their developmental needs throughout their enrollment in school. 
Developmental services minimally include planned transitions, guidance counseling, 
psychological services, health services and social work services that support students in 
addressing their academic, behavioral, health, personal and social development issues. 
A.  Counseling 
    The district offers a comprehensive developmental counseling program for K-12 that 
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addresses social, academic and career services..  The counselors meet with classes on a 
regular basis with students in grades K-8.  These sessions deal with a range of topics 
designed for all students addressing developmental issues at each age level.  Other major 
activities in the developmental counseling perspective include: 

•     orientations for all students  

•     academic counseling 

•     monitoring of student academic performance and progress 

•     career  development 

•     anti-bullying, including cyber bullying 

•     online safety/ stranger awareness 

•     decision-making, drug and alcohol use prevention 

B. Health 
    The district has a dedicated nurse at each building to appraise and monitor normal 
development of students.  This includes specified screenings such as height, weight, body 
mass index, vision, hearing, and scoliosis screening. Developmental health services also 
coordinate with the district wellness policy and implementation. 
 
C.  Psychological 
    The district has two full-time psychologists who provide psychological counseling for 
identified exceptional students.   They also participate in the MTSS  data teaming process to 
assess student development and make suggestions for classroom and curricular 
adjustments.  
 
D.  Social Work 
   The  Social worker facilitate small group and individual activities focusing on prosocial 
skills. The social worker serves as a liaison between home and school to help students 
progress socially and emotionally. 
E. Transitions 
     The district provides a comprehensive transition plan for students from pre-
kindergarten through 12. Transitions are coordinated with early childhood providers, 
parents and post-secondary institutions for maximum effectiveness. Additional transition 
services are provided for students with disabilities as well as English Language Learners. 

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 
Accommodations and Modifications X X X X 
Administration of Medication X X X X 
Assessment of Academic Skills/Aptitude for Learning X X X X 
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Assessment/Progress Monitoring X X X X 
Casework X X X  
Crisis Response/Management/Intervention X X X X 
Individual Counseling X X X X 
Intervention for Actual or Potential Health Problems X X X X 
Placement into Appropriate Programs X X X X 
Small Group Counseling-Coping with life situations X X X  
Small Group Counseling-Educational planning     
Small Group Counseling-Personal and Social 
Development X X X  

Special Education Evaluation X X X X 
Student Assistance Program X X X X 
Special Educarion Transition Planning X X X X 
 
Explanation of diagnostic, intervention and referral services: 

As per District policy, the Selinsgrove Area School District provides diagnostic, intervention 
and referral services for students experiencing problems attaining educational achievement 
appropriate to their learning potential. An integrated approach is utilized to perform 
diagnostic and intervention strategies to help each individual student succeed in the school 
program.  Team decisions are made regarding student placement in programs such as 
academic intervention groups, enrichment/gifted, special education and referral to 
additional support systems such as RTII, student assistance program and community 
support services.  
 
A.  Counseling 
    Counseling of individuals and groups occurs in a variety of contexts.  Examples are 
personal and social development, educational planning, and coping with specific life 
situations. Counselors also refer individuals and families to outside resources and agencies 
as appropriate. Counseling is also provided to students placed in the District's Alternative 
Education for Disruptive Youth program. 
 
B.  Health 
    Initial screening results are used to refer students to outside health care professionals as 
needed.  Grant funding for some services such as vision/glasses is available along with the 
use of free dental services for eligible students. 
 
C.  Psychologist 
    Coordinate student testing/evaluation to determine appropriate educational services and 
interventions. Psychologists also meet with students to assist with social and emotional 
growth. 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 
Alternative Education   X X 
Case and Care Management X X X X 
Community Liaison X X X X 
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Community Services Coordination (Internal or 
External) X X X X 

Coordinate Plans X X X X 
Coordination with Families (Learning or Behavioral) X X X X 
Home/Family Communication X X X X 
Managing Chronic Health Problems X X X X 
Managing IEP and 504 Plans X X X X 
Referral to Community Agencies X X X X 
Staff Development X X X X 
Strengthening Relationships  Between School 
Personnel, Parents and Communities X X X X 

System Support  X X X X 
Truancy Coordination X X X X 
Concussion Management X X X X 
Social Worker X X X X 
 
Explanation of consultation and coordination services: 

The district works cooperatively within and among agencies and service providers to meet the 
needs of all students.  For identified students, a case manager is assigned to help with 
coordination of services.  The district strives to establish relationships with various agencies and 
organizations to meet the needs of our students and families.  Some of these presently are 
mental health agencies, law enforcement, institutions of higher education, private providers, 
and Career Link to name a few. A few examples include:   

• The district created and trained a Concussion Management team to monitor, consult and 
coordinate services for students known to have a concussion. This team works in conjunction 
with BrainSTEPS program operated through CSIU 16.  

• The SASD also has a PDE approved Alternative Education program. 

• Truancy coordination occurs between the school and local child protective agencies. 

• Multiple opportunities for strengthening relationships with school personnel, parents and 
communities (Open House, Parent literacy and Math nights, Parent conferences, online grading 
system, etc.) 

• Training for instructional staff on services provided and available for students occurs on 
an ongoing basis as well as how agencies can aid the teacher in the instructional process to 
benefit all students.  

• Social Worker was hired to consult and corrdinate services. 

 

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 
Course Planning Guides X X X X 
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Directing Public to the PDE & Test-related Websites X X X X 
Individual Meetings X X X X 
Letters to Parents/Guardians X X X X 
Local Media Reports X X X X 
Website X X X X 
Meetings with Community, Families and Board of 
Directors X X X X 

Mass Phone Calls/Emails/Letters X X X X 
Newsletters X X X X 
Press Releases X X X X 
School Calendar X X X X 
Student Handbook X X X X 
Daily announcement screens in lobby.   X X 
 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 
Individual Meetings X X X X 
Individual Screening Results X X X X 
Letters to Parents/Guardians   X X X X 
Website X X X X 
Meetings with Community, Families and Board of 
Directors X X X X 

Newsletters X X X X 
School Calendar     
Student Handbook X X X X 
Kindergarten Registration parent information X    
Athletic and Mandated Screening X X X X 
Dental Screenings X X X X 
District notifcation system and individual student 
Community Portal X X X X 

 

Frequency of Communication 
Elementary Education - Primary Level 

• More than once a month 

Elementary Education - Intermediate Level 

• More than once a month 

Middle Level 

• More than once a month 
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High School Level 

• More than once a month 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress. 

At all grade levels, the District's student information system is available to all teachers to 
provide the foundational information on student support services needed. For example, a 
teacher would have access to student demographic,special services and  medical alert 
information. Each year, and ongoing throughout the year, nurses meet with faculty to advise 
them of particular student needs (allergies, diabetic concerns, concussion management, 
etc.) Guidance counselors provide faculty who need to know with information on student 
needs (i.e., recent military deployment of parent, teen pregnancy, etc). Building 
administrators collaborate with guidance and school nurse faculty to arrange for the full use 
of all student support services available to the student to maximize student success in 
school. Outside agencies including mental health professionals, Children & Youth, Probation, 
medical service providers and others are also included as part of the school team to support 
students and parents. 
Collaboration between individuals providing academic intervention and classroom teachers 
occurs during common planning time which all faculty have each day. 

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 

The Selinsgrove Area School District coordinates with local infant/ toddler centers as well 
as early childhood programs in many ways. Locally, Birth to age 5 providers have been 
partners with the school district  for the Keystone to Opportunities Literacy grant and serve 
on the Selinsgrove Area School District's Literacy Council. Faculty from these organizations 
attend common literacy-based professional development and share assessment data for 
program improvement. Also, district and Birth to 5 providers attend meetings to coordinate 
services and coordinate transitions. 
At the K to 5th grade levels, the schools coordinate with community providers to utilize our 
facilities for before and after school childcare. The district also arranges transportation to 



38 

off-site providers of child care. 
After school programs exist for grades 3 to 5 and 6 to 8. At the intermediate level an 
appointed staff member coordinates the after school study buddy program as well as a 
tutoring program in partnership with Susquehanna University. In grades 6-8 a homework 
club is operated by the school system. 
The district also coordinates youth workforce development programs with probation and 
CareerLink. 
Tutoring for individual students is sometimes provided through coordination of services 
with Susquehanna University. 

Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

1. The Bureau of Special Education (BSE) and the Bureau of Early Intervention 
Services (BEIS), in coordination with the Selinsgrove Area School District (SASD), intend to 
facilitate the smooth transition of preschool children from Early Intervention programs to 
the school district, while maintaining parent involvement. When a child is in a preschool 
Early Intervention program, during the year before the child is eligible for kindergarten or 
first grade, the Early Intervention team will invite the parent to a transition meeting to 
discuss options for the child. This transition meeting must occur before the end of February 
and is held within the school district.  District personnel in attendance at this transition 
meeting generally include the Diector of Special Education, School Psychologists, 
Elementary Principal, Guidance Counselor, and Speech and Language Therapist.  In 
addition, staff from the Central Susquehanna Intermediate Unit (CSIU), including the Early 
Intervention Teacher, Head Start Teacher, and Early Intervention Program Supervisor, are 
invited to attend this meeting.  If the Early Intervention team has decided that a child 
approaching kindergarten age will remain in an Early Intervention program, then the 
parents and Early Intervention team can agree that a transition meeting is not necessary.  
For those children whose parents are uncertain, or who have decided that the child should 
move on to kindergarten or first grade, a transition meeting must be held. At the transition 
meeting, the Early Intervention team must provide to parents the appropriate Intent to 
Register form.  This form enables parents to indicate whether they intend to register their 
child with the school district of residence.  If the parents decide that a child approaching the 
age for kindergarten should move into a school age program, or if the child is approaching 
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the age for first grade, the parents must indicate on the Intent to Register form that they 
intend to register the child in the school district for the next school year. The Selinsgrove 
School Districts’ responsibilities for the transition process for the new school year 
commence with receipt of the parents’ Intent to Register form.   The district can consider 
two options for students.  The school district and parent may agree to waive the required 
Evaluation that is allowed under 34 CFR Sec. 300. 303(b) and implement the Early 
Intervention IEP for School Age services or the Early Intervention IEP with revisions.  If 
necessary, the school district may request a parent’s permission to conduct a Evaluation to 
determine if the child continues to be eligible for special education services as a student 
with a disability.  If eligible, an Individualized Education Program (IEP) will be developed in 
accordance with the timelines mandated in 22 Pa. Code Chapter 14.  

2. The SASD does not operate any pre-kindergarten programs. 

3. The Selinsgrove Area School District Transition Plan addresses smooth transitions 
from the home setting and any early childhood care or educational setting the students 
attend, to the school setting. Transition activities include 

o Registration packets sent to local preschools and daycares serving 
prospective Kindergarten students 

o Transition letters & packets “Getting Ready for Kindergarten” in SASD 
distributed by ECEET; also “All About Me” booklet to complete and bring to Kdg. 

o Pre-registration meeting for parents 

o Distribution of One book to every child 3-4 years old in Snyder Co. in 
licensed and non-licensed care to strengthen transitions 

o Kindergarten Registration for students 

o Preschool and daycare tours of Kdg, setting 

o Lunch to Learn Day –parents and prospective students invited to eat lunch 
in cafeteria and hear basic information about coming to school. 

o Parents receive their child’s assignment and information pertaining to 
child’s classroom 

o Kindergarten Orientation to meet teacher and tour the building. 

o “Kindergarten Here I Am” activity calendar to every Kdg. Student 

o “Kindergarten Here I Come” activity calendar distributed to every child 4 
yrs. old in licensed and non-licensed care 

o “Learning is Everywhere” activity calendar distributed to every child in 
identified ECE program in SASD to strengthen family involvement. 

o Welcome to Kdg. Booklet distributed 
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o Distribution of Big Book to each participating Kdg. Class to be used in 
beginning of year to strengthen transitions. 

o Kindergarten Meet & Greet-parents and children come in and meet other 
parents/students from their child’s classroom. Activities provided. 

o School-Wide Positive Behavior Support System- SEAL Cents Assembly and 
trainings 

o Elementary School Open House 

o Parent/Teacher Conferences 

o Collaboration between early childhood providers and SASD administration 
and teachers, including professional development 

 

Materials and Resources 

Description of Materials and Resources 

Elementary Education-Primary Level 

Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills Accomplished 

A robust supply of high quality aligned instructional materials and 
resources available Accomplished 

Accessibility for students and teachers is effective and efficient Accomplished 
Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs Accomplished 

 
Provide explanation for processes used to ensure Accomplishment. 

Guidelines for selecting textbooks include the following: 

1. Professional staff members selected by the Superintendent or designee participate 
in the selection process. 

2. The staff continually research new textbooks. 

3. Textbooks currently in use are periodically evaluated for their continuing usefulness 
and relevance. 

In considering the approval of a proposed textbook, the Board evaluates its: 

1. Suitability for the maturity level and educational accomplishment of the students 
who will be using the book. 
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2. Freedom from bias. 

3. Relationship to the curriculum. 

4. Relationship to a continuous multi-grade program. 

The process for the selection of resources includes: 

1. Appropriate administrative and instructional staff involved in the selection of 
resource materials. 

2. Efficient distribution of the budgetary allotment for resource materials that is 
distributed prudently throughout the instructional program. 

3. Creating an inventory of resource materials that is well balanced and well-rounded 
in coverage of subject, types of materials, and variety of content. 

4. An evaluation of resource materials currently in use. 

5. A variety of media sources being consulted before a selection is made. 

Resource materials are selected in accordance with the following guidelines: 

1. Materials are chosen for interest and enlightenment of all students in the 
community. Materials are not excluded because of the race, nationality, or the political or 
religious views of the author or its style and language. 

2. Materials are suited to the varied interests, abilities, reading levels, and maturation 
levels of the students being served. 

3. Wherever possible, materials represent varied religious, ethnic, gender and cultural 
groups and their contribution to American heritage. 

4. Materials are factually accurate and of genuine literacy or artistic value. 

5. Materials relate to, support and enrich the Board approved planned instruction. 

 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level Accomplished 
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and demonstrates relationships among fundamental concepts and skills 
A robust supply of high quality aligned instructional materials and 
resources available Accomplished 

Accessibility for students and teachers is effective and efficient Accomplished 
Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs Accomplished 

 
Provide explanation for processes used to ensure Accomplishment. 

Guidelines for selecting textbooks include the following: 

1. Professional staff members selected by the Superintendent or designee participate 
in the selection process. 

2. The staff continually research new textbooks. 

3. Textbooks currently in use are periodically evaluated for their continuing usefulness 
and relevance. 

In considering the approval of a proposed textbook, the Board evaluates its: 

1. Suitability for the maturity level and educational accomplishment of the students 
who will be using the book. 

2. Freedom from bias. 

3. Relationship to the curriculum. 

4. Relationship to a continuous multi-grade program. 

The process for the selection of resources includes: 

1. Appropriate administrative and instructional staff involved in the selection of 
resource materials. 

2. Efficient distribution of the budgetary allotment for resource materials that is 
distributed prudently throughout the instructional program. 

3. Creating an inventory of resource materials that is well balanced and well-rounded 
in coverage of subject, types of materials, and variety of content. 

4. An evaluation of resource materials currently in use. 

5. A variety of media sources being consulted before a selection is made. 

Resource materials are selected in accordance with the following guidelines: 

1. Materials are chosen for interest and enlightenment of all students in the 
community. Materials are not excluded because of the race, nationality, or the political or 
religious views of the author or its style and language. 
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2. Materials are suited to the varied interests, abilities, reading levels, and maturation 
levels of the students being served. 

3. Wherever possible, materials represent varied religious, ethnic, gender and cultural 
groups and their contribution to American heritage. 

4. Materials are factually accurate and of genuine literacy or artistic value. 

5. Materials relate to, support and enrich the Board approved planned instruction. 

 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

  
  

Middle Level 

Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills Accomplished 

A robust supply of high quality aligned instructional materials and 
resources available Accomplished 

Accessibility for students and teachers is effective and efficient Accomplished 
Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs Accomplished 

 
Provide explanation for processes used to ensure Accomplishment. 

Guidelines for selecting textbooks include the following: 

1. Professional staff members selected by the Superintendent or designee participate 
in the selection process. 

2. The staff continually research new textbooks. 

3. Textbooks currently in use are periodically evaluated for their continuing usefulness 
and relevance. 

In considering the approval of a proposed textbook, the Board evaluates its: 

1. Suitability for the maturity level and educational accomplishment of the students 
who will be using the book. 

2. Freedom from bias. 
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3. Relationship to the curriculum. 

4. Relationship to a continuous multi-grade program. 

The process for the selection of resources includes: 

1. Appropriate administrative and instructional staff involved in the selection of 
resource materials. 

2. Efficient distribution of the budgetary allotment for resource materials that is 
distributed prudently throughout the instructional program. 

3. Creating an inventory of resource materials that is well balanced and well-rounded 
in coverage of subject, types of materials, and variety of content. 

4. An evaluation of resource materials currently in use. 

5. A variety of media sources being consulted before a selection is made. 

Resource materials are selected in accordance with the following guidelines: 

1. Materials are chosen for interest and enlightenment of all students in the 
community. Materials are not excluded because of the race, nationality, or the political or 
religious views of the author or its style and language. 

2. Materials are suited to the varied interests, abilities, reading levels, and maturation 
levels of the students being served. 

3. Wherever possible, materials represent varied religious, ethnic, gender and cultural 
groups and their contribution to American heritage. 

4. Materials are factually accurate and of genuine literacy or artistic value. 

5. Materials relate to, support and enrich the Board approved planned instruction. 

 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

High School Level 

Material and Resources Characteristics Status 
Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills Accomplished 

A robust supply of high quality aligned instructional materials and Accomplished 
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resources available 
Accessibility for students and teachers is effective and efficient Accomplished 
Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs Accomplished 

 
Provide explanation for processes used to ensure Accomplishment. 

Guidelines for selecting textbooks include the following: 

1. Professional staff members selected by the Superintendent or designee participate 
in the selection process. 

2. The staff continually research new textbooks. 

3. Textbooks currently in use are periodically evaluated for their continuing usefulness 
and relevance. 

In considering the approval of a proposed textbook, the Board evaluates its: 

1. Suitability for the maturity level and educational accomplishment of the students 
who will be using the book. 

2. Freedom from bias. 

3. Relationship to the curriculum. 

4. Relationship to a continuous multi-grade program. 

The process for the selection of resources includes: 

1. Appropriate administrative and instructional staff involved in the selection of 
resource materials. 

2. Efficient distribution of the budgetary allotment for resource materials that is 
distributed prudently throughout the instructional program. 

3. Creating an inventory of resource materials that is well balanced and well-rounded 
in coverage of subject, types of materials, and variety of content. 

4. An evaluation of resource materials currently in use. 

5. A variety of media sources being consulted before a selection is made. 

 Resource materials are selected in accordance with the following guidelines: 

1. Materials are chosen for interest and enlightenment of all students in the 
community. Materials are not excluded because of the race, nationality, or the political or 
religious views of the author or its style and language. 

2. Materials are suited to the varied interests, abilities, reading levels, and maturation 
levels of the students being served. 
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3. Wherever possible, materials represent varied religious, ethnic, gender and cultural 
groups and their contribution to American heritage. 

4. Materials are factually accurate and of genuine literacy or artistic value. 

5. Materials relate to, support and enrich the Board approved planned instruction. 

  
  
  

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

SAS Incorporation 

Elementary Education-Primary Level 

Standards Status 

Arts and Humanities 
Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 
Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects Not Applicable 

PA Core Standards: Mathematics 
Implemented in 
less than 50% of 

district 
classrooms 

Economics 
Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology Implemented in 
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less than 50% of 
district 

classrooms 

Family and Consumer Sciences 
Implemented in 
less than 50% of 

district 
classrooms 

Geography 
Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 
Implemented in 
less than 50% of 

district 
classrooms 

History 
Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 
Implemented in 
less than 50% of 

district 
classrooms 

Early Childhood Education: Infant-Toddler&rarr;Second Grade 
Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 
Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 
Implemented in 
less than 50% of 

district 
classrooms 

School Climate 
Implemented in 
less than 50% of 

district 
classrooms 
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Further explanation for columns selected " 

The SAS materials and resources provided by PDE are considered resources to be utilized 
"as needed" by teachers to meet the needs of students. They are used to supplement the 
materials and resources provided by the district in implementing district approved 
curricula. 

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities 
Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 
Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects Not Applicable 

PA Core Standards: Mathematics 
Implemented in 
less than 50% of 

district 
classrooms 

Economics 
Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 
Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 
Implemented in 
less than 50% of 

district 
classrooms 

Geography 
Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education Implemented in 
less than 50% of 
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district 
classrooms 

History 
Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 
Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 
Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 
Implemented in 
less than 50% of 

district 
classrooms 

School Climate 
Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

The SAS materials and resources provided by PDE are considered resources to be utilized 
"as needed" by teachers to meet the needs of students. They are used to supplement the 
materials and resources provided by the district in implementing district approved 
curricula. 

Middle Level 

Standards Status 

Arts and Humanities 
Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work Implemented in 
less than 50% of 
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district 
classrooms 

Civics and Government 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 
Implemented in 
less than 50% of 

district 
classrooms 

Economics 
Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 
Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 
Implemented in 
less than 50% of 

district 
classrooms 

Geography 
Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 
Implemented in 
less than 50% of 

district 
classrooms 

History 
Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading Implemented in 
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less than 50% of 
district 

classrooms 

American School Counselor Association for Students 
Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 
Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills 
Implemented in 
less than 50% of 

district 
classrooms 

School Climate 
Implemented in 
less than 50% of 

district 
classrooms 

World Language 
Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

The SAS materials and resources provided by PDE are considered resources to be utilized 
"as needed" by teachers to meet the needs of students. They are used to supplement the 
materials and resources provided by the district in implementing district approved 
curricula. 

High School Level 

Standards Status 

Arts and Humanities 
Implemented in 
less than 50% of 

district 
classrooms 

Career Education and Work 
Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 
Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and Implemented in 
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Technical Subjects less than 50% of 
district 

classrooms 

PA Core Standards: Mathematics 
Implemented in 
less than 50% of 

district 
classrooms 

Economics 
Implemented in 
less than 50% of 

district 
classrooms 

Environment and Ecology 
Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 
Implemented in 
less than 50% of 

district 
classrooms 

Geography 
Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 
Implemented in 
less than 50% of 

district 
classrooms 

History 
Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math 
Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Reading 
Implemented in 
less than 50% of 

district 
classrooms 

American School Counselor Association for Students 
Implemented in 
less than 50% of 

district 
classrooms 

English Language Proficiency 
Implemented in 
less than 50% of 

district 
classrooms 
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Interpersonal Skills 
Implemented in 
less than 50% of 

district 
classrooms 

School Climate 
Implemented in 
less than 50% of 

district 
classrooms 

World Language 
Implemented in 
less than 50% of 

district 
classrooms 

 
Further explanation for columns selected " 

The SAS materials and resources provided by PDE are considered resources to be utilized 
"as needed" by teachers to meet the needs of students. They are used to supplement the 
materials and resources provided by the district in implementing district approved 
curricula. 

Early Warning System 

 

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA 
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students 
who may be on a path to dropping out of school. Please indicate your selection of the 
following options. 

Yes, we are interested in the PA EWS/IC for our district, and would like more information 
regarding the process. 

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 
Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-based 
assessment skills and the skills needed to analyze and 
use data in instructional decision making. 

X X X X 
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Empowers educators to work effectively with parents 
and community partners. X X X X 

 
District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for struggling students 
are aligned to each other, as well as to Pennsylvania’s 
academic standards. 

X X X X 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for gifted students are 
aligned to each other, as well as to Pennsylvania's 
academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. X X X X 

Empowers leaders to create a culture of teaching and 
learning, with an emphasis on learning. X X X X 

Instructs the leader in managing resources for 
effective results. X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

The Selinsgrove Area School District believes continuing professional study and in-service 
training for administrative, professional and support employees are prerequisites for 
professional development and enhanced ability to complete responsibilities. The Board 
encourages district employees to further their professional and personal advancement 
through graduate study, in-service training, conference attendance, and professional 
development activities. District-provided professional development is driven by the 
analysis of student achievement data and the knowledge and skills educators need to 
enhance their content knowledge, instructional and assessment skills, and building 
relationships with parents and community. Consideration is made to address federal and 
state mandates as well as District, School/Department and individual teacher initiatives.  
The Professional Education Committee, Curriculum Council, Literacy Council, Induction 
Council, Administrative Team and teacher input  are used to determine the needs for 
professional development. Administrators participate in professional development with 
their teachers and also attend Pennsylvania Inspired Leader training and professional 
conferences. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

This narrative is empty. 

Educator Discipline Act 126, 71 
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Provides educators with mandated reporter training, totaling 3 hours, every 5 years as 
outlined in Act 126. 

Questions 
The LEA has conducted the required training on: 
9/25/2013 Conducted by Family Support Alliance 
2/12/2014 Conducted by Family Support Alliance  
9/25/2014 Conducted by Family Support Alliance 
The LEA plans to conduct the required training on approximately: 
8/22/2017 Online and ongoing for all new hires 
1/16/2018 Online and ongoing for all new hres 
8/20/2018 Online and ongoing for all new hires 
 
Provides educators with four (4) hours of professional development in youth suicide 
awareness and prevention every five (5) years for professional educators in grades six 
through twelve as outlined in Act 71. 

Questions 
The LEA has conducted the training on: 
8/28/2015 Face to Face, District provided 
The LEA plans to conduct the training on approximately: 
8/22/2017 Online and ongoing for all new hires 
1/16/2018 Online and ongoing for all new hires 
8/20/2018 Online and ongoing for all new hhires 
 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation 
Awareness Education program is incorporated as outlined in Act 71. 

Questions 
Not Applicable for our school entity 
 

Strategies Ensuring Fidelity 

Checked answers 
• Professional Development activities are based upon detailed needs assessments that 

utilize student assessment results to target instructional areas that need strengthening. 
• Using disaggregated student data to determine educators’ learning priorities. 
• Professional Development activities are based upon detailed needs assessments that 

utilize student assessment results to target curricular areas that need further 
alignment. 

• Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

• Clear expectations in terms of teacher practice are identified for staff implementation. 
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• An implementation evaluation is created, based upon specific expectations related to 
changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 

• The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 

• Administrators participate fully in all professional development sessions targeted for 
their faculties. 

• Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

• The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

• Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 
 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Student results, aggregate and disaggregated (Keystones, PSSA, PVAAS, local assessments), 
are reviewed by various school groups to target instructional areas that need strengthening. 
Research is conducted to determine which strategies professional development should 
focus on in order to strengthen areas of need. The Selinsgrove Area School District strives to 
make available high quality providers of professional development. The district also strives 
to build in-house capacity to maintain the focus and consistency of professional 
development over time. A list of "capacity builders" has been created which lists 
administration, faculty and staff who have obtained training and/ or certification to provide 
training to faculty on various professional development priorities (i.e. Reading 
Apprenticeship, Text Dependent Analysis, CPR, Safe Crisis Management). Professional 
development is neither static nor a continuously moving target. It is sensitive to teacher and 
student needs with a component of sustainability. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

This narrative is empty. 

Induction Program 

Checked answers 
• Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

• Inductees will assign challenging work to diverse student populations. 

• Inductees will know the basic details and expectations related to LEA-wide 
initiatives, practices, policies and procedures. 
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• Inductees will know the basic details and expectations related to school initiatives, 
practices and procedures. 

• Inductees will be able to access state curriculum frameworks and focus lesson 
design on leading students to mastery of all state academic standards, assessment 
anchors and  eligible content (where appropriate) identified in the LEA's curricula. 

• Inductees will effectively navigate the Standards Aligned System website. 

• Inductees will know and apply LEA endorsed classroom management strategies. 

• Inductees will know and utilize school/LEA resources that are available to assist 
students in crisis. 

• Inductees will take advantage of opportunities to engage personally with other 
members of the faculty in order to develop a sense of collegiality and camaraderie. 

Unchecked answers 
 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The Selinsgrove Area School District's Induction Council is charged with managing, 
supporting and monitoring the induction program. The Induction Council, with the 
recommendation of the Professional Education Committee, provides the following to 
achieve the goals, objectives and competencies listed above: 

1. Needs assessment 

2. Highly qualified mentor 

3. District Induction Meeting 

4. Building Level Induction Meeting 

5. Calendar of objectives, competencies, and topics to be discussed with mentor 

6. Logs for recording meetings/ discussion 

7. Observations 

8. Conference attendance 

9. Monitoring of the induction plan implementation 

10. Review of the induction plan 

11. Evaluation of induction program by inductee and mentor 
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Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

This narrative is empty. 

Needs of Inductees 

Checked answers 
• Frequent observations of inductee instructional practice by supervisor to identify 

needs. 

• Regular meetings with mentors or coaches to reflect upon instructional practice to 
identify needs. 

• Student PSSA data. 

• Standardized student assessment data other than the PSSA. 

• Classroom assessment data (Formative & Summative). 

• Inductee survey (local, intermediate units and national level). 

• Review of inductee lesson plans. 

• Review of written reports summarizing instructional activity. 

• Submission of inductee portfolio. 

• Knowledge of successful research-based instructional models. 

• Information collected from previous induction programs (e.g., program evaluations 
and second-year teacher interviews). 

Unchecked answers 
• Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The Induction Council, building principal, mentor and inductee are involved in the 
assessment of the needs of the inductee. Principals frequently observe and do walk-
throughs to determine inductee needs. Meetings are held with mentors once a week and 
coaches are available as often as needed. The inductee and principal have access to all 
student generated data to determine if there are needs. A portfolio is submitted at least 
twice a year for review by the Induction Council members. Each year inductees and mentors 
each complete an evaluation to identify strengths and needs. 
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Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

Mentors have the opportunity to observe the inductee, frequency determined by the 
inductee, mentor and principal. Coaches will be considered as an option for observations by 
the Induction Council. 

Mentor Characteristics 

Checked answers 
• Pool of possible mentors is comprised of teachers with outstanding work performance. 
• Potential mentors have similar certifications and assignments. 
• Potential mentors must model continuous learning and reflection. 
• Potential mentors must have knowledge of LEA policies, procedures and resources. 
• Potential mentors must have demonstrated ability to work effectively with students and 

other adults. 
• Potential mentors must be willing to accept additional responsibility. 
• Mentors must complete mentor training or have previous related experience (e.g., 

purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

Unchecked answers 
• Mentors and inductees must have compatible schedules so that they can meet 

regularly. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The Selinsgrove Area School District Induction Plan has set the following criteria for 
mentors: 

• A volunteer from a pool of tenured professional employees who has taught within 
the Selinsgrove Area School District for a minimum of one school year. 

• Preferable to be assigned to the same building and department/ similar 
certifications and assignments. 

•  Must complete beginning of year mentor training or have previous related 
experience. 

•  Demonstrate satisfactory/ proficient or outstanding work performance. 

• Willing to accept additional responsibility. 

• Must have demonstrated ability to work effectively with students and other adults. 

• Must have knowledge of District/School policies, procedures and resources. 

• Must model continuous learning and reflection. 
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The Selinsgrove Area School District Induction Plan has set the following application 
procedures: 

• Interested members shall apply in writing to the Assistant to the Superintendent. 

• The Office of Curriculum & Instruction will keep an updated listing of available 
mentors. 

• New applications for mentors may be submitted at any time. 

• In order to remove one’s name from the mentor listing, a written request must be 
made to the Assistant Superintendent. 

• Selection Procedures: 

o Selection of a specific mentor for an inductee will be determined by the 
Building Principal and the faculty representative from the Induction Council, both at the 
appropriate level, and contact will be made by committee chair. 

o Selection of the mentor shall be prior to the orientation of the new 
employee. 

o If suitable mentors are available, each mentor will have no more than one 
inductee at the same time. 

The Selinsgrove Area School District Induction Plan has set the following qualities of the 
mentor 

• Recognized as an excellent professional employee who has knowledge of the 
following: 

o School district policies and procedures. 

o Curriculum and instructional techniques. 

o Problem solving skills. 

o Decision making skills. 

o Testing and measurement skills. 

o Classroom management skills. 

o Ability to work well with children and adults. 

o Personal qualities that enhance a mentor-inductee relationship. 

 

 



61 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

To the best of our ability, mentors and inductees have similar schedules, however in some 
cases this is not always possible. 

Induction Program Timeline 

Topics Aug-
Sep 

Oct-
Nov 

Dec-
Jan 

Feb-
Mar 

Apr-
May 

Jun-
Jul 

Code of Professional Practice and Conduct for 
Educators X      

Assessments X X X X X X 
Best Instructional Practices X X X X X X 
Safe and Supportive Schools X X X X X X 
Standards X X X X X X 
Curriculum X X X X X X 
Instruction X X X X X X 
Accommodations and Adaptations for diverse 
learners X X X X X X 

Data informed decision making X X X X X X 
Materials and Resources for Instruction X X X X X X 
 
If necessary, provide further explanation. 

This narrative is empty. 

Monitoring and Evaluating the Induction Program 

Identify the procedures for monitoring and evaluating the Induction program. 

The induction program is monitored by  the Induction Council which holds meetings at a minimum of three 
times per year. Evaluation of the induction program is conducted by the Induction Council at the end of the 
school year with input from mentors and inductees. All mentors and inductees are required to submit a 
program evaluation document to be utilized for program review and revisions. 
  

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply)Checked answers 

• Mentor documents his/her inductee's involvement in the program. 

• A designated administrator receives, evaluates and archives all mentor records. 
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• School/LEA maintains accurate records of program completion and provide a 
certificate or statement of completion to each inductee who has completed the 
program. 

• LEA administrator receives, tallies, and archives all LEA mentor records. 

• Completion is verified by the LEA Chief Executive Officer on the Application for 
Level 2 Certification. 

Unchecked answers 
None. 

Special Education 

Special Education Students 
Total students identified: 310 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

The Selinsgrove Area School District complies with Pennsylvania guidelines for identifying 
students with Specific Learning Disabilities (SLD). The district follows the procedures that 
are outlined in Chapter 14.125 of the guidelines and in federal IDEA regulations CFR 
300.309. An evaluation team determines if the student meets the inclusionary criteria of the 
SLD definition and rules out exclusionary factors of this disability category. Documentation 
is made that the student’s presenting academic and/or performance problems are not the 
result of lack of instruction or that of any other disabilities. A student must meet the criteria 
under each factor of the SLD definition in order to qualify as a student with a Specific 
Learning Disability. 
 
The district is in the foundational stages of developing and implementing a Response to 
Instruction and Intervention model in grades K-3. School-wide universal screening data is 
collected three times a school year in grades K-3 utilizing AIMSweb (K),  DIBELS Next (1-3) 
and GRADE (K-12) benchmark assessments.  In addition, universal screenings in math and 
reading are in conducted in grades 4 and 5.   Additional benchmark assessments are 
included as part of Study Island. Information collected from the universal assessments, 
progress monitoring data, and report cards are used to determine whether a student is 
demonstrating achievement that is significantly below grade and age level expectations. 
 
In grades 4-8, the district has utilized the Academic and Behavior Support (ABS) process. 
The ABS process is initiated by teacher and/or parent referral. The team, which includes the 
parents, classroom teacher(s), school counselor, school psychologist, speech and language 
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therapist, and building principal, meets to determine the student’s needs. Goals are 
established and progress towards those goals is measured. Strategies and accommodations 
are developed by the ABS team and implemented by the classroom teacher(s). Upon review 
of the data and progress towards goal, the team determines if the student has made 
appropriate progress. If so, the strategies can be maintained. If not, the ABS team 
determines if a Multidisciplinary (Re)Evaluation is needed or if additional strategies and/or 
accommodations are needed and continues to monitor the student’s progress. 
 
The Selinsgrove Area School District utilizes the ability-achievement discrepancy model 
when determining SLD identification. Sources of data, including benchmark assessments, 
progress monitoring data, classroom-based grades, and PSSA scores, document lack of 
achievement. The Multidisciplinary Evaluation teams look at a students’ patterns of 
strengths and weaknesses to determine the discrepancy between ability and achievement. 
The discrepancy model is based on tests of intelligence and norm-referenced tests of 
academic achievement so the discrepancy between scores from the two measures can be 
appraised. The student must not only display an ability-achievement discrepancy but must 
also be achieving significantly below age or grade level standards. 
 
  

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link is: 
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

There is no significant disproportionality in this area.  

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School 
Code as the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public 
education (FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its 
obligations under Section 1306 of the Public School Code? 

There are no 1306 facilities within Selinsgrove Area School District. 

Incarcerated Students Oversight 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

The Snyder County Prison is located within the boundaries of Selinsgrove Area School 
District.  The district contracts with the Central Susquehanna Intermediate Unit #16 to 
provide the educational programming for incarcerated youth.  The record request from the 
Correctional Education Resource Center is initiated.  The individual is interviewed by both 
prison and CSIU staff and is informed of educational opportunities.  An analysis of the 
records occurs to determine the previous placement and services that were provided.  
When needed, an evaluation occurs and a new ER/RR and IEP are developed.  
Communication between the Selinsgrove Assistant to the Superintendent for Special 
Education and high school counselors and the CSIU supervisors ensures implementation of 
FAPE. 

 

  

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent 
appropriate, children with disabilities, including those in private institutions, are 
educated with non-disabled children, and that removal from the regular education 
environment only occurs when education in that setting with supplementary aids 
and services, cannot be achieved satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based 
models, and other PDE sponsored initiatives to enhance or expand the continuum of 
supports/services and education placement options available within the District to 
support students with disabilities access the general education curriculum in the 
least restrictive environment (LRE). (Provide information describing the manner in 
which the District utilizes site-based training, consultation and technical assistance 
opportunities available through PDE/PaTTAN, or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 
section - Educational Environments. Also discuss the number of students placed out 
of the district and how those placements were determined to assure that LRE 
requirements are met. 

SASD continues to be committed to (1) educating its students within the boundaries of the 
school district and (2) involving students in the general curriculum/environment for the 
maximum amount of time appropriate for the individual student. Only after all supports and 
resources are exhausted does SASD consider settings outside of the district. Obviously this 
does not include those placements that are made through the judicial or protective service 
systems. Decisions involving placements in residential settings are interagency team 
decisions. Once a placement is secured, a district representative attends meetings or 
arranges for telephone conferences. A full continuum of services is available in the district 
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or in conjunction with the intermediate unit and/or surrounding districts. The IEP teams 
including parents and students (when appropriate) determine services and programs for 
students with disabilities. The historical data regarding Complaints, Due Process Hearings 
and Mediations attest to the planning and parent involvement that occurs in the decision-
making process. 
 
There are opportunities at all levels for on-going collaboration between parents, 
administrators, students, teachers and support staff regarding students’ needs and 
successes. When there are needs for assistive technology, related services, instructional 
accommodations and/or transition services etc., teams are convened to initiate the process 
for securing the services needed. The Special Education Director is empowered to make 
decisions regarding fiscal obligations which minimizes the obstacles that can delay the 
process of planning for students. Additionally, SASD employs 35 paraprofessionals that 
function as classroom and/or individual/personal care assistants. These individuals are in 
place to support students in the least restrictive environment as defined by the IEP. 
  
  
Supplementary Aids and Services provided by SASD 
 
Collaborative:   
 
Beginning with the 2012-2013 school year there is a district-wide common planning period 
prior to the beginning of each student day which allows opportunities for collaboration 
within and between levels throughout the district.  There are also opportunities for 
departments and/or grade levels to review data and design appropriate interventions and 
instruction on at least a weekly a basis.  Additionally, building principals arrange for data 
team meetings, held on a cyclical basis to review student achievement and progress.   Other 
evidence of collaborative practices is the co-teaching relationships at the high school, push-
in relationships of the low incidence population teachers/staff in the regular classrooms to 
plan and support students in these environments.  Parent collaboration is supported 
through an electronic communication system throughout the district. Each teacher is 
required to have a web page to establish communication between the home and school.  
There is an email communication system between teachers and parents as well as a system 
designed that for parents to track their child's/children's progress and teacher feedback. A 
component of this system also allows the parent to communicate regarding teacher-specific 
student progress and status. Peer support programs are implemented throughout the 
district specifically involving the low incidence population and their non-handicapped 
peers. Expectations are clearly defined and high school students can earn credits towards 
graduation. Evidence of the success of the peer support program are the choices that 
regular education peer participants over the years have made when they transition into 
adulthood. Many students have pursued higher education and/or areas of employment that 
can be directly linked to their experiences they have had through this program. When new 
assistive technology is introduced for students, the teacher and paraeducators are provided 
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hands-on training through the district technology coordinator or through the specific 
vendor of the product.  SASD also has a differentiated mentoring program to support 
teachers. This is designed to support new teaching staff as well as serves as a resource to 
support staff who may have been transferred into other positions or have experienced 
difficulties throughout their career. This is a positive, proactive support to improve teacher 
effectiveness. 
 
Instructional: 
 
  SASD uses scientifically research-based reading curricula (SRA Reading Mastery, SRA 
Corrective Reading, Edmark, Read Naturally, Leveled Literacy, Guided Reading and Wilson 
FUNdations) in the special education programs to address the different learning styles and 
the needs of students who require supplemental instruction and are struggling in the 
district-wide reading curriculum.  SASD uses scientifically research-based math materials 
(TouchMath, The Digi-Blocks Program, McGraw-Hill My Math) with students with special 
needs to supplement the core math curriculum. 
SASD staff use the Kurzweil Software designed to support the diverse learner. This software 
also links to the BookShare program which allows students access texts (written and/or 
text to voice).  Rosetta Stone is used to support the English language learners as well as a 
resource for administrators to enhance communication with parents.  SASD has created a 
community-based program that emphasizes transitional programming for secondary 
students with special needs. The site also provides opportunities for these students as well 
as younger students on the autism spectrum to engage in authentic learning in real-life 
situations (Seals Den). The Seals Den is staffed by a full-time teacher and two para-
educators and related service providers who provide services on site. 
In 2015-2016, SASD started a one to one technology initiative.  Students are assigned an 
individual laptop computer, starting at the middle school, grades 6-8.   Computers are 
recycled upon exiting from the middle school and entry into the high school, grades 9-11.  
Computers are used in the classroom during instruction as well as for homework 
completion.  
  
Physical Considerations: 
 
  The physical access of the four schools on SASD campus has been addressed and is 
evidenced through the  is in compliance of the building codes.  There are non-slip ramps, 
adequate door width, unobstructed floor space, accessible bathrooms door openers and 
fountains at appropriate heights. Evacuation plans have been developed and are practiced 
at least on time per quarter. There are elevators in each building that are centrally located. 
Evacu + Chairs have been strategically placed throughout each of the buildings in the event 
of an emergency.  The district employs four full time nurses and maintains a limited pool of 
substitute nurses as a resource. For students with significant medical needs, private nursing 
services and/or medically skilled support staff are provided through Medical Assistance or 
ACCESS funds. 
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Social-Behavioral: 
 
  SASD provides supports and services to increase appropriate behavior and reduce 
disruptive and interfering behaviors. Specifically, the district contracts a full time school 
social worker, in addition to the seven school guidance counselors. SASD contracts with a 
private behavioral consultant to support the teams with the most difficult cases. SASD has a 
School Based Behavioral Health team on site that provides services 24/7 to students and 
parents that has been in place since 2010.  District staff and the provider work 
collaboratively with Community Care Behavioral Health (CCBH) and school-based mental 
health team members to provide supports to families.  The district in collaboration with 
CCBH is currently in the process of identifying a new provider, which should be in place by 
the beginning of the 2016-17 school year. 
  
The district is continuing efforts to improve LRE data while assuring students receive 
appropriate instruction and have meaningful experiences.   SASD continues to assess ways 
to improve the LRE data by reviewing Inclusionary practices and developing our 
professional development events that address our needs in this area. SASD first considers 
the regular classroom when making program decisions for students. The guiding principle 
continues to be that all students will participate in all areas of the curriculum. When student 
success is not attained through the provision of supplementary aids and services, the IEP 
team makes decisions as to what additional services and/or specially designed instruction 
are needed in all areas including adjustment to core content and social and behavioral 
supports. When it is recommended that students are removed from the regular education 
class for portions of the day, supplementary aids and services are provided to support 
participation in the areas of the curriculum that have proven to be meaningful experiences 
for students. This approach has proven successful for IEP teams in that students are 
provided the level of support that is needed as well as opportunities for meaningful 
participation in the regular class with non-disabled peers. Decisions are made by a team of 
individuals including the parents, student (if appropriate), regular education teacher, school 
psychologist, LEA and others as appropriate to determine appropriate goals and specially 
designed instruction. The team selects from the continuum of services as outlined in PA 
Chapter 14.131 and implements the programs and may include collaboration within the 
district, Central Susquehanna Intermediate Unit 16 (CSIU #16), neighboring school districts 
and/or private providers of behavioral and mental health services. 
All decisions concerning appropriate Special Education Services and programs for students, 
including the consideration of services and programs will be based upon the following 
practices: 
1. The school district will assure that the placement decision is made at the IEP meeting. 
2. The students’ full range of needs will be examined including socialization and mental 
health. 
3. A full range of placement options will be available and considered. This will include 
supplemental aids and services. 
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4. Before a student is removed from the regular education environment, there will be a 
demonstration that the students' needs surpass those that can be met satisfactorily with 
supplemental aids and services. 
5. The team considers elements of the curriculum and extra-curricular opportunities for 
integration in activities in all circumstances. 
6. SASD will maintain the continuum of services required by law. 
  
SASD employs and/or contracts with Central Susquehanna Intermediate Unit 16 (CSIU #16) 
to provide a variety of specialists/therapists to provide related services such as 
hearing/vision support and orientation and mobility. This provision includes an in-service 
training component in which specialists’ present training to staff to assist students in 
accessing the general education curriculum. SASD secures services from an independent 
behavioral consultant and inherent in these services are training components for staff and 
parents.  SASD has been involved with the School Based Mental Health program supported 
by CCBH. This program has grown since its inception and provides support to student and 
families 24/7 as well as staff.  Local agencies’ services have been historically inadequate 
with regards to supporting students in the school before this model was put in place.  
Although the school-based model has improved services, the district is seeking another 
provider which is anticipated to be in place by the fall of the 2016-17 school year. 
  
There are ten students placed in out of district programs.  Of the ten students three attend 
specialized programs in neighboring district (IU or Cross-District), four are in a Private 
Separate Non-Residential facilities and three are in Other Private Residential facilities.  The 
LEA is involved with the placements by participating in CAASP meetings, IEP team 
meetings, program visits and arranging related services including specialized 
transportation when needed. 
  
According to the most recent available Special Education Data Report, SASD did not meet 
the State Performance Plan target in the area of Educational Environments (based on 
the 12/1/2014 Child Count) for students with disabilities served inside the regular 
classroom 80% of the day.  A current complication is the slight increase in the area of 
educating students in other settings that are designed to address the needs of students with 
significant mental health and severe emotional needs.  These placements require supports 
that are necessary to keep them safe while being educated when this can not be done in the 
regular education setting.  
As a result of the corrective action for the monitoring conducted 12/2014, SASD will focus 
its professional development efforts during the next three years on offering additional 
training, coaching and supervisory support for regular and special education teachers, 
building administrators, and paraprofessionals, emphazing instruction and meaningful 
participation in district curricula through inclusive practices, differentiated instruction and 
co-teaching at the elementary level.  
 
  



69 

Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, 
but not limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-
escalation techniques and responses to behavior that may require immediate 
intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  

Selinsgrove School Board Policies 113.1 Discipline of Students with Disabilities and 113.2 
Behavior Support ensures that all behavior support programs are based on positive rather 
than negative measures. The behavior support methods and procedures must be applied in 
a nondiscriminatory manner and in full compliance with the requirements of applicable 
state and federal law. The Board acknowledges that all necessary district personnel must be 
trained in the proper use of specific procedures, methods and techniques. A team of three 
district employed trainers ensures the training of new employees and recertification of 
others occur in a timely and efficient fashion. 
 
  
  

Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to 
determine gaps in the continuum of special education supports, services and 
education placement options available for students with disabilities. 

2. Include information detailing successful programs, services, education placements 
as well as identified gaps in current programs, services, and education placements 
not available within the LEA. Include an overview of services provided through 
interagency collaboration within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this 
plan. 

When multiple agencies and providers are involved, SASD notifies the regional CASSP 
coordinator to initiate the CASSP process. The LEA engages other student serving systems 
(e.g. mental health, intellectual disabilities, child protective services, juvenile probation, and 
drug/alcohol treatment services) for difficult to place students. There are no students 
without appropriate placement at this time. A particular group that poses the most 
challenges in providing/locating services is that of adolescent students who have significant 
mental health/behavioral needs. SASD will continue to utilize the state level Regional 
Interagency Coordinator (RIC) when challenged with the possibility of Cordero-type 
placements. Less difficult challenges are resolved through our regional Fair Share plan and 
collaboration with the CSIU and community agencies. Additionally, the district has leased a 
vacated building to a Private Non-Residential School (New Story) whose mission is to serve 
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those students whose districts have not been able to meet their needs. SASD have utilized 
this option when all others have been exhausted.  Although those few students are not in 
the traditional school, they do remain in the home district and community.  Of the 310 
students, only ten of these are placed out of the boundaries of the school district using the 
process above. 
 
SASD has an excellent working relationship with most service providers in the region. SASD 
and the agencies partner when developing treatment plans for clients/students that are 
shared. Agencies are encouraged to schedule and conduct meetings during school hours and 
in the schools in order to assure that school personnel are available to be active participants 
in the interagency process. The district makes all attempts to be proactive in identifying any 
future needs and plans accordingly. 
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Assurances 

Safe and Supportive Schools Assurances 
No policies or procedures have been identified. 

Special Education Assurances 
No policies or procedures have been identified. 

24 P.S. §1306 and §1306.2 Facilities 
Facility Name Facility Type Services Provided By Student Count 

Snyder County Prison Incarcerated Intermediate Unit 16 0 
 
 

Least Restrictive Environment Facilities 
Facility Name Type of Facility Type of Service Number of 

Students 
Placed 

New Story  Special 
Education 
Centers 

Emotional and Behavioral Support  4 

Southwood Residential Approved 
Private Schools 

Private Residential Facility  1 

Behavior Specialists 
Incorporated 

Other Partial hospitalization program 
addressing academics counseling 
and medication management 

1 

CSIU Life Skills Resource 
Center 

Special 
Education 
Centers 

Work Activities Center and 
Apartment Living Setting within the 
district boundaries 

5 

Five Star - Emotional 
Support - Danville 

Neighboring 
School Districts 

Emotional and Behavioral Support 1 

Hoffman  Homes Other Emotional and behavioral Support 1 
CONCERN Treatment 
Unit for Boys Coatesville 
Campus 

Other Emotional and Behavioral Support 1 

Shikellamy ASD - Chief 
Elementary 

Neighboring 
School Districts 

Autistic Support 1 

Shikellamy SD - 
Middle/High School 

Neighboring 
School Districts 

Hearing Impaired 1 
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Special Education Program Profile 
Program Position #2 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 8 5 0.5 

Locations:     
Selinsgrove Elementary School An Elementary 

School Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 8 5 0.5 
Locations:     
Selinsgrove 
Elementary School  

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #3 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 8 40 1 

Locations:     
Selinsgrove 
Elementary School  

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #4 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 
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Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 8 to 10 7 0.5 

Locations:     
Selinsgrove Intermediate 
School  

An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 8 to 10 7 0.5 
Locations:     
Selinsgrove 
Intermediate School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #5 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 10 4 0.25 

Locations:     
Selinsgrove Intermediate 
School  

An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 10 12 0.75 
Locations:     
Selinsgrove 
Intermediate School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #6 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 11 to 12 10 0.5 

Locations:     
Selinsgrove Intermediate 
School  

An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 12 10 0.5 
Locations:     
Selinsgrove 
Intermediate School  

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #7 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

8 to 11 35 1 

Locations:     
Selinsgrove 
Intermediate School  

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #8 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 

PROGRAM SEGMENTS 
Type of Support Level of 

Support 
Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 12 10 0.5 

Locations:     
Selinsgrove Middle School  A Middle School 

Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 12 10 0.5 
Locations:     
Selinsgrove Middle 
School  

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #9 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 

PROGRAM SEGMENTS 



75 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 10 0.5 

Locations:     
Selinsgrove Middle School A Middle School 

Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 14 10 0.5 
Locations:     
Selinsgrove Middle 
School  

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #10 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 

PROGRAM SEGMENTS 
Type of Support Level of 

Support 
Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 15 10 0.5 

Locations:     
Selinsgrove Middle School  A Middle School 

Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 15 10 0.5 
Locations:     
Selinsgrove Middle 
School  

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #11 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 12 to 14 3 0.25 
Justification: Students will be served individually or in small groups, which do not exceed the caseload.  
Locations:     
Selinsgrove Middle 
School  

A Middle School 
Building 

A building in which General Education 
programs are operated 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 15 to 16 4 0.33 
Justification: Students will be served individually or in small groups, which do not exceed the age-range.    
Locations:     
Selinsgrove High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 7 to 8 4 0.33 
Justification: Students will be served individually or in small groups, which do not exceed the age-range. 
Locations:     
Selinsgrove 
Elementary School  

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 11 to 12 1 0.08 
Justification: Students will be served individually or in small groups, which do not exceed the age-range. 
Locations:     
Selinsgrove 
Intermediate School 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #12 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 18 15 0.75 
Locations:     
Selinsgrove Area High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 18 5 0.25 

Locations:     
Selinsgrove Area High School A Senior High 

School Building 
A building in which General 
Education programs are operated 

  

 
Program Position #13 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
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Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 20 5 0.25 

Locations:     
Selinsgrove Area High School  A Senior High 

School Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 20 15 0.5 
Locations:     
Selinsgrove Area High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #14 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 17 to 20 5 0.25 

Locations:     
Selinsgrove Area High School  A Senior High 

School Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 17 to 20 15 0.75 
Locations:     
Selinsgrove Area High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #15 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Multiple Disabilities 
Support 

5 to 10 5 1 

Justification: This is a multidisability program that enabled the SASD to provide services to students who 
would have been placed in out of district programs. The youngest student is a transitioning from preschool to 
school age programs.  The parent has been informed and has approved the age variance. 
Locations:     
Selinsgrove 
Intermediate School  

An Elementary School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #16 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of 

Support 
Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills 
Support 

11 to 15 2 0.25 

Locations:     
Selinsgrove Middle School  A Middle School 

Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Life Skills Support 11 to 15 8 0.75 

Locations:     
Selinsgrove Middle 
School 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #17 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 21, 2018 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 17 to 20 6 0.5 

Locations:     
Selinsgrove Area High School A Senior High 

School Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Life Skills Support 17 to 20 6 0.5 
Locations:     
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Selinsgrove High 
School 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #18 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 17 to 21 8 1 

Locations:     
Seals Den A Senior High 

School Building 
A building in which General 
Education programs are operated 

  

 
Program Position #19 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 16 to 20 15 0.75 
Locations:     
Selinsgrove Area High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 20 5 0.25 

Locations:     
Selinsgrove High School A Senior High 

School Building 
A building in which General 
Education programs are operated 

  

 
Program Position #20 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 
80% but More Than 20%) 

Life Skills 
Support 

15 to 20 17 1 

Justification: Age range discussed during IEP meetings and parent signed waiver if more than 3 years for 
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elementary or 4 years for secondary.  
Locations:     
Work Foundations+ A Senior High 

School Building 
A special education Center in which no 
general education programs are 
operated 

  

 
Program Position #21 - Proposed Program 

Operator: Intermediate Unit 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: September 6, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Deaf and Hearing 
Impaired Support 

12 to 15 7 1 

Locations:     
Shikellamy High School A Senior High School 

Building 
A building in which General Education 
programs are operated 

  

 
Program Position #22 - Proposed Program 

Operator: Intermediate Unit 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 5 to 8 10 1 

Locations:     
Danville Elementary  An Elementary School 

Building 
A building in which General Education 
programs are operated 

  

 
Program Position #23 - Proposed Program 

Operator: Intermediate Unit 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than Life Skills Support 16 to 20 15 1 
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80% but More Than 20%) 
Locations:     
Work Foundations+ A Junior/Senior High 

School Building 
A special education Center in which 
no general education programs are 
operated 

  

 
Program Position #24 

Operator: Intermediate Unit 
PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Deaf and Hearing Impaired 
Support 

6 to 13 14 1 

Justification: Age range discussed during IEP meetings and parent signs waiver if more than 3 years for 
elementary or 4 years for secondary.  
Locations:     
Mutiple 
Buildings 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #25 - Proposed Program 

Operator: Intermediate Unit 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Blind or Visually Impaired 
Support 

5 to 21 28 1 

Justification: Age range discussed during IEP meetings and parent signs waiver if more than 3 years for 
elementary or 4 years for secondary.  
Locations:     
Multiple 
Buildings 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #26 - Proposed Program 

Operator: Intermediate Unit 
PROPOSED PROGRAM INFORMATION 

Type: Class 
Implementation Date: August 25, 2016 
Justification: Compliance for proximity to home, classroom design (for instruction), 
classroom external noise, classroom accessibility, classroom location, classroom size 
was marked as inappropriate. 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and 
Language Support 

15 to 21 30 1 
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Justification: Age range discussed during IEP meetings and parent signs waiver if more than 3 years for 
elementary or 4 years for secondary.  
Locations:     
Multiple 
Buildings/Various 
Locations 

A Senior High 
School Building 

A special education Center in which no 
general education programs are 
operated 

  

 
Program Position #27 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: ClassandPosition 
Implementation Date: December 3, 2018 

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 5 to 6 3 0.75 

Locations:     
Selinsgrove Elementary School  An Elementary 

School Building 
A building in which General 
Education programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 7 to 7 1 0.25 

Locations:     
Selinsgrove Elementary School  An Elementary 

School Building 
A building in which General 
Education programs are operated 

  

 
Program Position #28 - Proposed Program 

Operator: School District 
PROPOSED PROGRAM INFORMATION 

Type: ClassandPosition 
Implementation Date: December 3, 2018 
Explain any unchecked boxes for facilities questions: Exceeding the age - range 
limitations is for valid educational reasons and agreed upon by the parents in the IEP.   

PROGRAM SEGMENTS 
Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 10 to 12 3 0.75 

Locations:     
Selinsgrove Area High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 16 to 16 1 0.25 

Locations:     
Selinsgrove Area High 
School  

A Senior High School 
Building 

A building in which General Education 
programs are operated 
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Special Education Support Services 
Support Service Location Teacher FTE 

Paraprofessionals All buildings 37 
Assistant to the Superintendent for Special Education Administration Office 1 
Administrative Assistant to the Administrator Administration Office 1 
School Psychologists All buildings 2 
 
 

Special Education Contracted Services 
Special Education Contracted Services Operator Amt of Time per Week 

Valley Rehabilitation - Occupational Therapy  Outside Contractor 2 Days 
Valley Rehabilitation - Physical Therapy Outside Contractor 2 Days 
Social Work Services Intermediate Unit 3 Days 
Orientation and Mobility Services Intermediate Unit 30 Minutes 
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Needs Assessment 

Record School Patterns 

Question: 
After reviewing school level accomplishments and systemic challenges, what patterns can you 
identify among your schools? 

What other information do you still need to assess? 

Answer: 
Across all schools in the district there is a need for a system within the schools that : 

• Ensure there is a system within the school that fully ensures consistent implementation of 
effective instructional practices that meet the needs of all students across all classrooms and aligns 
with the Pennsylvania Framework for Teaching. 

• Ensures there is a system within the school that fully ensures school-wide use of data that is 
focused on school improvement and the academic growth of all students. 

• Ensures there is a system within the school that fully ensures a safe and supportive 
environment for all students. 

  

 

District Accomplishments 

Accomplishment #1: 
English Language Arts- 

• Students in grades 3, 4, 5, 6, 7, and 8 scored ABOVE the state average in English Language 
Arts on the PSSA (2017). Grades 3, 4, 5, and 7 increased from 2016 to 2017. 

• The District has significant literacy resources including a core program for grades K-5; 
guided reading bookrooms at the elementary and intermediate levels; teacher selected texts 
for secondary level students, and curriculum maps for grades K-12 which are perpetually 
reviewed and updated. 

• The District has provided significant professional development in ELA including Text-
dependent Analysis training, Phonics-based Classroom Strategies for K-2, Hybrid-rotation 
model strategies, Running Record training, and Argumentative Writing training. 
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• The District has a full-time Literacy Coach available to all teachers to support literacy across 
the curriculum.  Intervention resources (Read 180, System 44, Road to the Code, Fundations, 
Leveled Literacy, Read Naturally, etc.) are available in District schools. 

• Two Reading Specialists and seven reading tutors create/ provide services for Personal 
Literacy Plans for K-3 students who are at-risk for not attaining grade-appropriate literacy 
skills. 

  

  

Accomplishment #2: 
Mathematics:. 

• Students in grades 3, 4, 5, 6, 7, and 8 scored ABOVE the state average in Mathematics on the 
PSSA (2017). Grades 3, 5, and 7 increased from 2016 to 2017. 

• Students in Grade 11 scored ABOVE the state average on the Algebra I Keystone Exam 
(2017). Historically underperformaing students also scored above the state average. 

• The District has significant mathematics resources including core programs for grades K- 6; 
mathematics texts and e-texts for grades 3 - 12; hands-on manipulatives, 1:1 technology, 
calculators, math practice/ instructional software and curriculum maps for grades K-12 
which are perpetually reviewed and updated. 

• The District has provided some professional development in Math including CRA (concrete-
representation-abstract) training, Rocket Math training, and text and software specific 
trainings. 

  

Accomplishment #3: 
Science: 

• Students in grades 4 and 8 scored ABOVE the state average in Science on the PSSA (2017). 

• The District has invested in science resources including science texts and e-texts for grades 6 
-12; microscopes, 1 :1 technology, calculators, Vernier probes, STEM kits and curriculum 
maps for grades 3-12 which are perpetually reviewed and updated. Science curriculum is 
embedded in literacy activities at the K-2 level. 

• The District has provided some professional development in Science including text and 
software specific trainings. 
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Accomplishment #4: 
Supports for Learning 

• The District operates a learning program to support students who are considering dropping 
out of school, attending a cyber charter school, or are in need of credit recovery at the high 
school level. A highly qualified teacher who is Co-op certified works with the high school 
team to develop personal learning programs (online, in-house, and/ or school-to-work) for 
students in need. Students in need of an online course in order to free a slot for a higher level 
course also take advantage of the program. 

• The District operates an approved Alternative Education program for students in grades 7-
12. The program provides students in need of behavioral support with highly-qualified 
district teachers who instruct the district's curriculum using the same resources students 
would normally use in the regular classroom. Counseling services are provided on a daily 
basis. 

• Each school in the District has created an MTSS (Multi-tiered System of Supports) plan. This 
plan outlines the steps to be taken when a student is having difficulty academically or 
behaviorally in the regular education classroom. Interventions become increasing intense as 
the need arises. 

• Each school in the District iimplements School-wide Positive Behavioral Supports. The 
teaching of expected behavior paired with positive rewards for engaging in appropriate 
behaviors are the cornerstone of this effort. 

  

  

Accomplishment #5: 
Technology 

• The District has invested heavily in technology to support learning. All teachers have a 
laptop computer and mimeo (smartboard) for instructional use. Students in K-2 have access 
to a classroom bank of 4 to 6 computers as well as group sets of tablets. Students in grades 6 
through 12 have a 1:1 device assigned for their use. Students in grades 3-5 have access to a 
device in the classroom when needed and computer labs are available in the building for 
large groups. Students in grades 6-12 have a personal device assigned to them for learning at 
school and at home. 

• A variety of software and apps is available to support teaching and learning. Processes are in 
place to protect students and teachers electronic information. 
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• The District employs a network administrator, senior technology support specialist, and a 
technology support specialist. A set of teacher-leaders serve as Technology Integrators who 
assist their colleagues with technology learning and problem solving. 

• Teacher survey rated Technology Support Advanced in speed of support, advanced in quality 
of support, and advanced in quality of computers at the school. 

• Teacher survey rated student and teacher access to technology at school as Advanced. 

• Teacher survey report district operates at a proficient level in supervision of technology: 
technology is part of classroom visits more than half of the time, technology is a topic at 
department or grade level meetings, and school filters rarely get in the way of learning. 

• Teacher survey rated teacher beliefs about technology and teacher foundational skills as 
Advanced and teacher access at home as Exemplary. 

• Student survey rated student technology access at home as exemplary. 

• Student survey results indicate student foundational skills (sending email, spreadsheets, 
etc.) is advanced at the MS and HS levels, and proficient at the IS level. 

• Student survey results inciate online skills that are essential for contributing and 
collaborating on the internet are advanced at the HS, proficient at the MS, and emerging at 
the IS. 

• Student survey reveals multiledia skills (ability to record and edit video) are advanced at the 
high school and intermediate school, proficient at the MS. 

  

Accomplishment #6: 
Arts and Humanities 

• 12.5% of the student body at the high school participates in the Band. 

• 15% of the student body at the high school participates in Mixed Chorus or Honors Choir. 

• Community support for ALL arts programs is strong as indicated by attendance at concerts, 
musicals, plays, and art shows. 

• The District offers 3 languages (German, French, and Spanish) and honor societies for each. 

• Selinsgrove Area High School is designated as a Global Scholars School. 

Accomplishment #7: 
Advanced Student Learning 
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• The District provides Advanced Placement courses at the high school in Math, Science, Social 
Studies, English, and Psychology. 

• The District has a relationship with multiple post-secondary institutions that enables 
students to attain college credits in high school (Bloomsburg, Susquehanna, Lackawanna, 
Delaware Valley, Penn College, etc.) 

• The District operates a Gifted Education program K-12 for students who are determined 
eligible. 

 

District Concerns 

Concern #1: 
English Language Arts 

• A decrease in ELA scores from 2016 to 2017 was noted in grades 4, 6, and 8 which did not 
align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Literature Exam. 
There was a decrease in Keystone Literature Exam scores from 2016 to 2017, however this 
decrease aligned with state trends of performance. 

• Text-dependent Analysis and Argumentative writing continue to be need areas. 

• There is significant evidence that SAHS did not meet the standard for PA Academic Growth 
based on 2016 test data as well as based on a three-year average of calculated growth data. 
All quintiles except the highest showed no growth. 

• There is significant evidence that grade 7 students did not meet the standard for PA 
Academic Growth on 2016 test data as well as based on a three-year average of calculated 
growth data. The 3 lowest quintiles showed the least growth. 

• There is moderate evidence that the grade 5 students did not meet the growth standards  for 
PA Academic Growth on 2016 test data and significant evidence that they meet the growth 
standards based on a 3 year average of calculated growth data. The 3 lowest quintiles 
showed the least growth. 

• Students are lacking an authentic connection between ELA coursework and real-world 
applications. 

Concern #2: 
Mathematics 
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• A decrease in Math scores from 2016 to 2017 was noted in grades 4 and 6 . The decrease in 
grade 4 did not align with state data trends, however the grade 6 decrease aligned with the 
state trend of a decrease at grade 6. 

• The two lowest quintiles of students did not meet the PA Academic growth standard in grade 
7 math. 

• The District's teachers would benefit from more professional development in Mathematics. 

• The District's parents would benefit from more math-focused parent involvement activities. 

• Students are lacking the authentic connection between math coursework and real-world 
application. 

Concern #3: 
Science 

• A decrease in Science scores from 2016 to 2017 was noted in grades 4, 8, and 11 which did 
align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Biology Exam. There 
was a decrease in Keystone Biology Exam scores from 2016 to 2017, however this decrease 
aligned with state trends of performance. 

• There is significant evidence that SAHS did not meet the standard for PA Academic Growth in 
Biology based on 2016 test data as well as based on a three-year average of calculated 
growth data. All quintiles showed no growth. 

• SAHS Science teachers would benefit from more professional development on use of the 
CDT's and state standards in Science. 

• Need STEM program and facilities in each school. 

• Science facilities need to be upgraded at the MS and HS. 

• Students are lacking authentic connections between science coursework and real-world 
application. 

Concern #4: 
Supports for Learning 

• A HS schedule is needed that removes gaps in instruction (i.e., going a whole year with 
instruction in a subject) 

• Limited participation in clubs and activities. Need more club opportunities and increased 
participation in clubs at HS and MS. 
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• Career Pathways structure, supports, and services need to be enhanced at all levels. 

• Report card grades do not communicate achievement of standards in most cases. 

• Grading system and practices are inconsistent and the SAHS grading scale is lower than 
other neighboring schools. 

• The leveling of courses needs to be reconsidered to provide rigorous, standards-based 
curriculum to all students. 

• Professional development is needed for team-teaching between special education and 
regular education teachers. 

• EL program needs to be revised to provide consistent, structured EL services to identified 
students. 

• A career counselor is needed to support and assist grade 8-12 students in setting career 
goals and developing a career portfolio. 

• Students lack and are in need of a mentor. 

• Students need privacy issues resolved in restrooms and locker rooms. 

• A review of facility needs and a plan for improvement needs to be developed for the district 
(safety, utility, curricular impact, etc.) 

• MTSS and SWPBS need to continue to be supported and grown as a support system for all 
learners. 

• Building level safety plans need to be developed. Master All-Hazards Plan needs to be 
reviewed and updated as needed. 

Concern #5: 
Technology 

• 36% of teachers use technology as a direct tool substitute, with no functional change. 

• 25% of teachers use technology as a direct tool substitute, with functional improvement. 

• 0% of teachers use technology for significant task redesign or for the creation of new tasks 
previously inconceivable. 

• Analysis of teacher and student surveys indicate teachers are Emerging in technology use 
and are in need of professional development in the area of technology. 

• Teacher knowledge in digital citizenship is Emerging and professional development and 
supports are needed. 
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• Teacher knowledge in digital assessment is emerging and professional development and 
supports are needed.  

o 88% of teachers spend less than 3 hours a year on digital citizenship. 

• Teacher use of the 4Cs (communication, collaboration, creativity, and critical thinking) is at 
the beginner level.  

o 14% of students are asked to write online monthly. 

o 44% of students are asked to collaborate online at least monthly. 

o 46% of students are asked to identify and solve authentic problems, using technology 
at least monthly 

• Student knowledge in digital citizenship is Emerging. More instruction is needed in this area. 

Concern #6: 
Arts and Humanities 

• New and additional elective courses are needed at the HS 

• Elementary and middle school students do not have access to world language learning 
opportunities. 

• Opportunities for clubs and activities at MS and HS need to be increased. 

Concern #7: 
Advanced Student Learning 

• Opportunities for acceleration of gifted students is limited or non-existent. 

• Online learning opportunities are limited in course selections, especially college credit 
courses. 

•   

 

Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #2) Establish a district system that fully ensures the 
consistent implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns: 

English Language Arts 
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• A decrease in ELA scores from 2016 to 2017 was noted in grades 4, 6, and 8 which 
did not align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Literature 
Exam. There was a decrease in Keystone Literature Exam scores from 2016 to 
2017, however this decrease aligned with state trends of performance. 

• Text-dependent Analysis and Argumentative writing continue to be need areas. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth based on 2016 test data as well as based on a three-year average of 
calculated growth data. All quintiles except the highest showed no growth. 

• There is significant evidence that grade 7 students did not meet the standard for PA 
Academic Growth on 2016 test data as well as based on a three-year average of 
calculated growth data. The 3 lowest quintiles showed the least growth. 

• There is moderate evidence that the grade 5 students did not meet the growth 
standards  for PA Academic Growth on 2016 test data and significant evidence that 
they meet the growth standards based on a 3 year average of calculated growth 
data. The 3 lowest quintiles showed the least growth. 

• Students are lacking an authentic connection between ELA coursework and real-
world applications. 

 

Mathematics 

• A decrease in Math scores from 2016 to 2017 was noted in grades 4 and 6 . The 
decrease in grade 4 did not align with state data trends, however the grade 6 
decrease aligned with the state trend of a decrease at grade 6. 

• The two lowest quintiles of students did not meet the PA Academic growth standard 
in grade 7 math. 

• The District's teachers would benefit from more professional development in 
Mathematics. 

• The District's parents would benefit from more math-focused parent involvement 
activities. 

• Students are lacking the authentic connection between math coursework and real-
world application. 

 

Science 

• A decrease in Science scores from 2016 to 2017 was noted in grades 4, 8, and 11 
which did align with state trends of performance. 
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• The All student group scored Below the state average on the Keystone Biology Exam. 
There was a decrease in Keystone Biology Exam scores from 2016 to 2017, 
however this decrease aligned with state trends of performance. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth in Biology based on 2016 test data as well as based on a three-year average 
of calculated growth data. All quintiles showed no growth. 

• SAHS Science teachers would benefit from more professional development on use of 
the CDT's and state standards in Science. 

• Need STEM program and facilities in each school. 

• Science facilities need to be upgraded at the MS and HS. 

• Students are lacking authentic connections between science coursework and real-
world application. 

 

Supports for Learning 

• A HS schedule is needed that removes gaps in instruction (i.e., going a whole year 
with instruction in a subject) 

• Limited participation in clubs and activities. Need more club opportunities and 
increased participation in clubs at HS and MS. 

• Career Pathways structure, supports, and services need to be enhanced at all levels. 

• Report card grades do not communicate achievement of standards in most cases. 

• Grading system and practices are inconsistent and the SAHS grading scale is lower 
than other neighboring schools. 

• The leveling of courses needs to be reconsidered to provide rigorous, standards-
based curriculum to all students. 

• Professional development is needed for team-teaching between special education 
and regular education teachers. 

• EL program needs to be revised to provide consistent, structured EL services to 
identified students. 

• A career counselor is needed to support and assist grade 8-12 students in setting 
career goals and developing a career portfolio. 

• Students lack and are in need of a mentor. 

• Students need privacy issues resolved in restrooms and locker rooms. 

• A review of facility needs and a plan for improvement needs to be developed for the 
district (safety, utility, curricular impact, etc.) 

• MTSS and SWPBS need to continue to be supported and grown as a support system 
for all learners. 
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• Building level safety plans need to be developed. Master All-Hazards Plan needs to be 
reviewed and updated as needed. 

 

Technology 

• 36% of teachers use technology as a direct tool substitute, with no functional change. 

• 25% of teachers use technology as a direct tool substitute, with functional 
improvement. 

• 0% of teachers use technology for significant task redesign or for the creation of new 
tasks previously inconceivable. 

• Analysis of teacher and student surveys indicate teachers are Emerging in technology 
use and are in need of professional development in the area of technology. 

• Teacher knowledge in digital citizenship is Emerging and professional development 
and supports are needed. 

• Teacher knowledge in digital assessment is emerging and professional development 
and supports are needed.  

o 88% of teachers spend less than 3 hours a year on digital citizenship. 

• Teacher use of the 4Cs (communication, collaboration, creativity, and critical 
thinking) is at the beginner level.  

o 14% of students are asked to write online monthly. 

o 44% of students are asked to collaborate online at least monthly. 

o 46% of students are asked to identify and solve authentic problems, using technology 
at least monthly 

• Student knowledge in digital citizenship is Emerging. More instruction is needed in 
this area. 

 

Advanced Student Learning 

• Opportunities for acceleration of gifted students is limited or non-existent. 

• Online learning opportunities are limited in course selections, especially college 
credit courses. 

•   
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Systemic Challenge #2 (Guiding Question #7) Establish a district system that fully ensures students 
who are academically at risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring effectiveness. 

Aligned Concerns: 

English Language Arts 

• A decrease in ELA scores from 2016 to 2017 was noted in grades 4, 6, and 8 which 
did not align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Literature 
Exam. There was a decrease in Keystone Literature Exam scores from 2016 to 
2017, however this decrease aligned with state trends of performance. 

• Text-dependent Analysis and Argumentative writing continue to be need areas. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth based on 2016 test data as well as based on a three-year average of 
calculated growth data. All quintiles except the highest showed no growth. 

• There is significant evidence that grade 7 students did not meet the standard for PA 
Academic Growth on 2016 test data as well as based on a three-year average of 
calculated growth data. The 3 lowest quintiles showed the least growth. 

• There is moderate evidence that the grade 5 students did not meet the growth 
standards  for PA Academic Growth on 2016 test data and significant evidence that 
they meet the growth standards based on a 3 year average of calculated growth 
data. The 3 lowest quintiles showed the least growth. 

• Students are lacking an authentic connection between ELA coursework and real-
world applications. 

 

Mathematics 

• A decrease in Math scores from 2016 to 2017 was noted in grades 4 and 6 . The 
decrease in grade 4 did not align with state data trends, however the grade 6 
decrease aligned with the state trend of a decrease at grade 6. 

• The two lowest quintiles of students did not meet the PA Academic growth standard 
in grade 7 math. 

• The District's teachers would benefit from more professional development in 
Mathematics. 

• The District's parents would benefit from more math-focused parent involvement 
activities. 

• Students are lacking the authentic connection between math coursework and real-
world application. 
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Science 

• A decrease in Science scores from 2016 to 2017 was noted in grades 4, 8, and 11 
which did align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Biology Exam. 
There was a decrease in Keystone Biology Exam scores from 2016 to 2017, 
however this decrease aligned with state trends of performance. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth in Biology based on 2016 test data as well as based on a three-year average 
of calculated growth data. All quintiles showed no growth. 

• SAHS Science teachers would benefit from more professional development on use of 
the CDT's and state standards in Science. 

• Need STEM program and facilities in each school. 

• Science facilities need to be upgraded at the MS and HS. 

• Students are lacking authentic connections between science coursework and real-
world application. 

 

Supports for Learning 

• A HS schedule is needed that removes gaps in instruction (i.e., going a whole year 
with instruction in a subject) 

• Limited participation in clubs and activities. Need more club opportunities and 
increased participation in clubs at HS and MS. 

• Career Pathways structure, supports, and services need to be enhanced at all levels. 

• Report card grades do not communicate achievement of standards in most cases. 

• Grading system and practices are inconsistent and the SAHS grading scale is lower 
than other neighboring schools. 

• The leveling of courses needs to be reconsidered to provide rigorous, standards-
based curriculum to all students. 

• Professional development is needed for team-teaching between special education 
and regular education teachers. 

• EL program needs to be revised to provide consistent, structured EL services to 
identified students. 

• A career counselor is needed to support and assist grade 8-12 students in setting 
career goals and developing a career portfolio. 

• Students lack and are in need of a mentor. 

• Students need privacy issues resolved in restrooms and locker rooms. 
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• A review of facility needs and a plan for improvement needs to be developed for the 
district (safety, utility, curricular impact, etc.) 

• MTSS and SWPBS need to continue to be supported and grown as a support system 
for all learners. 

• Building level safety plans need to be developed. Master All-Hazards Plan needs to be 
reviewed and updated as needed. 

 

Systemic Challenge #3 (Guiding Question #0) Ensure that there is a system within the District that 
fully ensures a safe and supportive environment for all students. 

Aligned Concerns: 

Supports for Learning 

• A HS schedule is needed that removes gaps in instruction (i.e., going a whole year 
with instruction in a subject) 

• Limited participation in clubs and activities. Need more club opportunities and 
increased participation in clubs at HS and MS. 

• Career Pathways structure, supports, and services need to be enhanced at all levels. 

• Report card grades do not communicate achievement of standards in most cases. 

• Grading system and practices are inconsistent and the SAHS grading scale is lower 
than other neighboring schools. 

• The leveling of courses needs to be reconsidered to provide rigorous, standards-
based curriculum to all students. 

• Professional development is needed for team-teaching between special education 
and regular education teachers. 

• EL program needs to be revised to provide consistent, structured EL services to 
identified students. 

• A career counselor is needed to support and assist grade 8-12 students in setting 
career goals and developing a career portfolio. 

• Students lack and are in need of a mentor. 

• Students need privacy issues resolved in restrooms and locker rooms. 

• A review of facility needs and a plan for improvement needs to be developed for the 
district (safety, utility, curricular impact, etc.) 

• MTSS and SWPBS need to continue to be supported and grown as a support system 
for all learners. 

• Building level safety plans need to be developed. Master All-Hazards Plan needs to be 
reviewed and updated as needed. 
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Technology 

• 36% of teachers use technology as a direct tool substitute, with no functional change. 

• 25% of teachers use technology as a direct tool substitute, with functional 
improvement. 

• 0% of teachers use technology for significant task redesign or for the creation of new 
tasks previously inconceivable. 

• Analysis of teacher and student surveys indicate teachers are Emerging in technology 
use and are in need of professional development in the area of technology. 

• Teacher knowledge in digital citizenship is Emerging and professional development 
and supports are needed. 

• Teacher knowledge in digital assessment is emerging and professional development 
and supports are needed.  

o 88% of teachers spend less than 3 hours a year on digital citizenship. 

• Teacher use of the 4Cs (communication, collaboration, creativity, and critical 
thinking) is at the beginner level.  

o 14% of students are asked to write online monthly. 

o 44% of students are asked to collaborate online at least monthly. 

o 46% of students are asked to identify and solve authentic problems, using technology 
at least monthly 

• Student knowledge in digital citizenship is Emerging. More instruction is needed in 
this area. 

 

Systemic Challenge #4 (Guiding Question #3) Establish a district system that fully ensures staff 
members in every school use standards aligned assessments to monitor student achievement and 
adjust instructional practices. 

Aligned Concerns: 

English Language Arts 

• A decrease in ELA scores from 2016 to 2017 was noted in grades 4, 6, and 8 which 
did not align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Literature 
Exam. There was a decrease in Keystone Literature Exam scores from 2016 to 
2017, however this decrease aligned with state trends of performance. 

• Text-dependent Analysis and Argumentative writing continue to be need areas. 
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• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth based on 2016 test data as well as based on a three-year average of 
calculated growth data. All quintiles except the highest showed no growth. 

• There is significant evidence that grade 7 students did not meet the standard for PA 
Academic Growth on 2016 test data as well as based on a three-year average of 
calculated growth data. The 3 lowest quintiles showed the least growth. 

• There is moderate evidence that the grade 5 students did not meet the growth 
standards  for PA Academic Growth on 2016 test data and significant evidence that 
they meet the growth standards based on a 3 year average of calculated growth 
data. The 3 lowest quintiles showed the least growth. 

• Students are lacking an authentic connection between ELA coursework and real-
world applications. 

 

Mathematics 

• A decrease in Math scores from 2016 to 2017 was noted in grades 4 and 6 . The 
decrease in grade 4 did not align with state data trends, however the grade 6 
decrease aligned with the state trend of a decrease at grade 6. 

• The two lowest quintiles of students did not meet the PA Academic growth standard 
in grade 7 math. 

• The District's teachers would benefit from more professional development in 
Mathematics. 

• The District's parents would benefit from more math-focused parent involvement 
activities. 

• Students are lacking the authentic connection between math coursework and real-
world application. 

 

Science 

• A decrease in Science scores from 2016 to 2017 was noted in grades 4, 8, and 11 
which did align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Biology Exam. 
There was a decrease in Keystone Biology Exam scores from 2016 to 2017, 
however this decrease aligned with state trends of performance. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth in Biology based on 2016 test data as well as based on a three-year average 
of calculated growth data. All quintiles showed no growth. 
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• SAHS Science teachers would benefit from more professional development on use of 
the CDT's and state standards in Science. 

• Need STEM program and facilities in each school. 

• Science facilities need to be upgraded at the MS and HS. 

• Students are lacking authentic connections between science coursework and real-
world application. 

 

Supports for Learning 

• A HS schedule is needed that removes gaps in instruction (i.e., going a whole year 
with instruction in a subject) 

• Limited participation in clubs and activities. Need more club opportunities and 
increased participation in clubs at HS and MS. 

• Career Pathways structure, supports, and services need to be enhanced at all levels. 

• Report card grades do not communicate achievement of standards in most cases. 

• Grading system and practices are inconsistent and the SAHS grading scale is lower 
than other neighboring schools. 

• The leveling of courses needs to be reconsidered to provide rigorous, standards-
based curriculum to all students. 

• Professional development is needed for team-teaching between special education 
and regular education teachers. 

• EL program needs to be revised to provide consistent, structured EL services to 
identified students. 

• A career counselor is needed to support and assist grade 8-12 students in setting 
career goals and developing a career portfolio. 

• Students lack and are in need of a mentor. 

• Students need privacy issues resolved in restrooms and locker rooms. 

• A review of facility needs and a plan for improvement needs to be developed for the 
district (safety, utility, curricular impact, etc.) 

• MTSS and SWPBS need to continue to be supported and grown as a support system 
for all learners. 

• Building level safety plans need to be developed. Master All-Hazards Plan needs to be 
reviewed and updated as needed. 

 

Technology 
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• 36% of teachers use technology as a direct tool substitute, with no functional change. 

• 25% of teachers use technology as a direct tool substitute, with functional 
improvement. 

• 0% of teachers use technology for significant task redesign or for the creation of new 
tasks previously inconceivable. 

• Analysis of teacher and student surveys indicate teachers are Emerging in technology 
use and are in need of professional development in the area of technology. 

• Teacher knowledge in digital citizenship is Emerging and professional development 
and supports are needed. 

• Teacher knowledge in digital assessment is emerging and professional development 
and supports are needed.  

o 88% of teachers spend less than 3 hours a year on digital citizenship. 

• Teacher use of the 4Cs (communication, collaboration, creativity, and critical 
thinking) is at the beginner level.  

o 14% of students are asked to write online monthly. 

o 44% of students are asked to collaborate online at least monthly. 

o 46% of students are asked to identify and solve authentic problems, using technology 
at least monthly 

• Student knowledge in digital citizenship is Emerging. More instruction is needed in 
this area. 

 

Systemic Challenge #5 (Guiding Question #1) Establish a district system that fully ensures 
consistent implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 

English Language Arts 

• A decrease in ELA scores from 2016 to 2017 was noted in grades 4, 6, and 8 which 
did not align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Literature 
Exam. There was a decrease in Keystone Literature Exam scores from 2016 to 
2017, however this decrease aligned with state trends of performance. 

• Text-dependent Analysis and Argumentative writing continue to be need areas. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth based on 2016 test data as well as based on a three-year average of 
calculated growth data. All quintiles except the highest showed no growth. 
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• There is significant evidence that grade 7 students did not meet the standard for PA 
Academic Growth on 2016 test data as well as based on a three-year average of 
calculated growth data. The 3 lowest quintiles showed the least growth. 

• There is moderate evidence that the grade 5 students did not meet the growth 
standards  for PA Academic Growth on 2016 test data and significant evidence that 
they meet the growth standards based on a 3 year average of calculated growth 
data. The 3 lowest quintiles showed the least growth. 

• Students are lacking an authentic connection between ELA coursework and real-
world applications. 

 

Mathematics 

• A decrease in Math scores from 2016 to 2017 was noted in grades 4 and 6 . The 
decrease in grade 4 did not align with state data trends, however the grade 6 
decrease aligned with the state trend of a decrease at grade 6. 

• The two lowest quintiles of students did not meet the PA Academic growth standard 
in grade 7 math. 

• The District's teachers would benefit from more professional development in 
Mathematics. 

• The District's parents would benefit from more math-focused parent involvement 
activities. 

• Students are lacking the authentic connection between math coursework and real-
world application. 

 

Science 

• A decrease in Science scores from 2016 to 2017 was noted in grades 4, 8, and 11 
which did align with state trends of performance. 

• The All student group scored Below the state average on the Keystone Biology Exam. 
There was a decrease in Keystone Biology Exam scores from 2016 to 2017, 
however this decrease aligned with state trends of performance. 

• There is significant evidence that SAHS did not meet the standard for PA Academic 
Growth in Biology based on 2016 test data as well as based on a three-year average 
of calculated growth data. All quintiles showed no growth. 

• SAHS Science teachers would benefit from more professional development on use of 
the CDT's and state standards in Science. 

• Need STEM program and facilities in each school. 

• Science facilities need to be upgraded at the MS and HS. 
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• Students are lacking authentic connections between science coursework and real-
world application. 

 

Arts and Humanities 

• New and additional elective courses are needed at the HS 

• Elementary and middle school students do not have access to world language 
learning opportunities. 

• Opportunities for clubs and activities at MS and HS need to be increased. 
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District Level Plan 

Action Plans 

Goal #1: Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

Related Challenges: 

• Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: PSSA/ Keystone Exams 

Specific Targets: The three-year trend for district-wide performance on the 
PSSA/ Keystone Exam in Mathematics will show an upward trend (score 
greater than previous year). 

The three-year trend for district-wide performance on the PSSA/Keystone in 
English Language Arts/ Literature will show an upward trend (score greater 
than previous year). 

The three-year tend for district-wide performance on the PSSA/ Keystone in 
Science/ Biology will show an upward trend (score greater than previous year) 

 

Type: Interim 

Data Source: Principal walk-throughs and lesson plan reviews 

Specific Targets: Walk through data will indicate effective instructional 
practices are being implemented in all classrooms. 

Lesson plans will be reviewed with a focus on instructional strategies  

 



105 

Type: Annual 

Data Source: End-of- Course Grades 

Specific Targets: The failure rate for any course will be 5% or less of the 
enrolled students. Course can be spread across teachers. 

No individual teacher will have more than 5% of their total students fail. 

 

Type: Annual 

Data Source: Student Surveys 

Specific Targets: 75% of HS students will indicate that learning is meaningful 
and class time is spent doing meaningful work. 

 

Strategies: 

Instructional Coaching: The Principles of Partnership 

Description: Kansas Coaching Project: Instructional coaches are on-site 
professional developers who teach educators how to use proven 
instructional methods. To be successful in this role, coaches must be 
skilled in a variety of roles, including public relations guru, communicator 
extraordinaire, master organizer and, of course, expert educator. (Source: 
http://instructionalcoach.org/about/about-coaching Resource: 
http://effectivestrategies.wiki.caiu.org/Professional+Development) 

SAS Alignment: Instruction 

Substantial Professional Development 

Description: The Southwest Regional Educational Laboratory found that 
substantial professional development showed a positive impact upon 
student achievement (substantial = greater than 14 hours of focused 
professional development delivered via workshops or summer institutes, 
supported by follow-up sessions and all delivered by professional 
developers rather than train-the-trainer approaches). (Source: 
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf ) 
Resource: 
http://effectivestrategies.wiki.caiu.org/Professional+Development 

SAS Alignment: Instruction 

http://instructionalcoach.org/about/about-coaching
http://effectivestrategies.wiki.caiu.org/Professional+Development
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
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Principal Walkthroughs 

Description:  

Principals will utilize the following key elements of the walkthrough 
process: 1.  Making walkthroughs routine. 2. Identifying the focus of the 
observation 3. Visiting the classrooms. 4. Reflecting after the 
walkthroughs. 

  

  

 

 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 
Materials & Resources, Safe and Supportive Schools 

Lesson Planning  

Description:  

Lesson plans will be reviewed for quality and alignment among the 
written, taught, and assessed objectives. 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 
Materials & Resources 

Research-Based Effective Teaching Principles 

Description:  

The use of research-validated instructional methods is one of the most 
powerful tools you, as a Pennsylvania teacher, have to target the specific 
needs of individual students. Effective instruction encompasses more than 
your lesson plans – it defines the arrangement of your classroom, how you 
allocate instructional time, the supplemental resources you select, how 
you determine whether your students are learning, and the way you 
communicate with your students’ families. Pennsylvania Department of 
Education, Bureau of Special Education, Pennsylvania Training and 
Technical Assistance Network. Adapted from: Ellis, E. & Worthington, L. 
(1994). Research Synthesis on Effective Teaching Principles and the 
Design of Quality Tools for Educators. National Center to Improve the 
Tools of Educators, University of Oregon. (Source: 
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http://effectivestrategies.wiki.caiu.org/file/view/Effect_Tchng_Princ1113.
pdf/528264468/Effect_Tchng_Princ1113.pdf) Resource: 
http://effectivestrategies.wiki.caiu.org/Instructional+Practices 

SAS Alignment: Instruction 

Implementation Steps: 

Continued implementation of Instructional Coaching 

Description:  

A literacy instructional coach will work with teachers to implement 
research-based instructional strategies. 

Start Date: 7/1/2018       End Date: 6/30/2019 

Program Area(s): Professional Education, Teacher Induction, Special 
Education, Gifted Education, Educational Technology 

Supported Strategies:  

• Instructional Coaching: The Principles of Partnership 
• Substantial Professional Development 
• Lesson Planning  
• Research-Based Effective Teaching Principles 

 

Reading Apprenticeship Professional Development 

Description:  

All middle and high school core curriculum teachers (science, social 
studies, English) will participate in Reading Apprenticeship training or RA 
refresher training. 

Start Date: 7/1/2018       End Date: 6/30/2021 

Program Area(s): Professional Education, Teacher Induction, Special 
Education, Gifted Education, Educational Technology 

Supported Strategies:  

• Instructional Coaching: The Principles of Partnership 

http://effectivestrategies.wiki.caiu.org/file/view/Effect_Tchng_Princ1113.pdf/528264468/Effect_Tchng_Princ1113.pdf
http://effectivestrategies.wiki.caiu.org/file/view/Effect_Tchng_Princ1113.pdf/528264468/Effect_Tchng_Princ1113.pdf
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
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• Substantial Professional Development 
• Lesson Planning  
• Research-Based Effective Teaching Principles 

 

Using Classroom Walkthroughs to Improve Instruction  

Description:  

Principals will complete classroom walkthroughs with specific "look fors" 
and reflect upon the results with faculty. 

Start Date: 8/21/2017       End Date: 6/30/2021 

Program Area(s): Teacher Induction, Special Education, Gifted Education, 
Educational Technology 

Supported Strategies:  

• Principal Walkthroughs 
• Lesson Planning  

 

PA Core Math Professional Development 

Description:  

All teachers of mathematics will participate in professional development 
for instructing students to achieve the PA mathematics standards using 
research-based practices. 

Start Date: 7/1/2018       End Date: 6/30/2021 

Program Area(s): Professional Education, Teacher Induction, Special 
Education, Educational Technology 

Supported Strategies:  

• Substantial Professional Development 
• Research-Based Effective Teaching Principles 

 

Planning and Preparation- Lesson Plans 
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Description:  

As a component of the Teacher Effectiveness Program, administrators will 
review lesson plans developed by teachers to ensure the all required 
components have been planned with emphasis on instuction strategies. 
Teachers will receive feedback on lesson plans reviewed. 

Start Date: 8/21/2017       End Date: 6/30/2021 

Program Area(s): Teacher Induction, Special Education, Gifted Education 

Supported Strategies:  

• Principal Walkthroughs 
• Lesson Planning  
• Research-Based Effective Teaching Principles 

 

Technology Integration 

Description:  

When planning for differentiated instruction and rotational model 
instruction, teachers will effectively integrate one-to-one technology. 
Technology training to include processes and products (rotation model, 
District purchased software and apps, etc.) 

Start Date: 8/1/2018       End Date: 6/30/2020 

Program Area(s): Professional Education, Teacher Induction, Special 
Education, Gifted Education, Educational Technology 

Supported Strategies:  

• Instructional Coaching: The Principles of Partnership 
• Substantial Professional Development 
• Research-Based Effective Teaching Principles 

 

Teaching Diverse Learners in an Inclusive Setting 

Description:  

Teachers will participate in professional development activities that will 
provide them with the knowledge and skills to address the needs of 
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diverse learners in their classrooms. PD will consist of recognizing barriers 
to student learning in the regular education setting and developing 
strategies to remove the barriers as well as professional development in 
best practices for Co-teaching. 

Start Date: 8/1/2018       End Date: 8/31/2020 

Program Area(s): Professional Education, Teacher Induction, Special Education 

Supported Strategies:  

• Instructional Coaching: The Principles of Partnership 
• Substantial Professional Development 
• Research-Based Effective Teaching Principles 

 

 

Goal #2: Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust instructional 
practices. 

Related Challenges: 

• Establish a district system that fully ensures students who are academically at 
risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring 
effectiveness. 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

• Ensure that there is a system within the District that fully ensures a safe and 
supportive environment for all students. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Lesson plans reviews 

Specific Targets: 90% of lesson plans will contain student assessment 
procedures (formative and/or summative 

 

Type: Interim 

Data Source: Benchmark data reviews and plans 
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Specific Targets: Each building leader will develop data team processes for 
school, grade/course, and student level data. 

 

Strategies: 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 
& Data Warehousing 

Description:  

Using Student Achievement Data to Support Instructional Decision Making 
provides a WWC reporting of various strategies related to the acquisition, 
analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

Using Student Achievement Data to Support Instructional Decision 
Making - Article 

Description:  

As educators face increasing pressure from federal, state, and local 
accountability policies to improve student achievement, the use of data has 
become more central to how many educators evaluate their practices and 
monitor students’ academic progress. Despite this trend, questions about 
how educators should use data to make instructional decisions remain 
mostly unanswered. In response, this guide provides a framework for 
using student achievement data to support instructional decision making. 
(Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf) 
Resource: http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment, Instruction 

Common Assessment within Grade/Subject 

Description:  

WWC reports the effective use of data can have a positive impact upon 
student achievement; using common assessments to inform teacher 
practice is one such use of data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf?) 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
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Teacher Moderation: Collaborative Assessment of Student Work and 
Common Assessments provide detailed looks at the development and use 
of common assessments. (Sources: 
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006) 
Results Now: How We Can Achieve Unprecedented Improvements in 
Teaching and Learning. Alexandria, Va.: ASCD.) Resource: 
http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment, Instruction 

Implementation Steps: 

Implementation of New MTSS Model 

Description:  

MTSS process will be implemented in order identify at-risk students and 
provide systematic supports.  This will involve the analysis and 
disaggregation of data within a data-drivien decision making process. 

Start Date: 8/23/2017       End Date: 5/30/2018 

Program Area(s): Professional Education, Special Education, Student Services 

Supported Strategies:  

• Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 
Warehousing 

• Using Student Achievement Data to Support Instructional Decision Making - Article 

• Common Assessment within Grade/Subject 

 

Common Assessment Development 

Description:  

Teachers will create common assessments and utlize the data to improve 
instruction 

Start Date: 8/1/2018       End Date: 9/1/2019 

http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
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Program Area(s): Educational Technology 

Supported Strategies:  

• Using Student Achievement Data to Support Instructional Decision 
Making - Article 

• Common Assessment within Grade/Subject 

 

 

Goal #3: Ensure that there is a system within the District that fully ensures a safe and 
supportive environment for all students. 

Related Challenges: 

• Establish a district system that fully ensures students who are academically at 
risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring 
effectiveness. 

• Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: End of Course Grades/ Failure Rates 

Specific Targets: The failure rate for any course will be 5% or less of the 
enrolled students, Course can be spread across teachers. 

 

No individual teacher will have more than 5% of their total students fail. 

 

Type: Annual 

Data Source: Student career goal and portfolio data. 

Specific Targets: All grade 8 students will identify a career goal. 

By grade 11, all students will have a career portfolio 
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Strategies: 

Positive Behavioral Interventions and Supports 

Description:  

Positive behavior support strives to use a system to understand what 
maintains an individual's challenging behavior. It also summarizes and 
creates a hypothesis about the behavior, and directly observes the 
behavior and takes data to get a baseline. The positive behavior support 
process involves goal identification, information gathering, hypothesis 
development, support plan design, implementation and monitoring. 
Strategies are needed that teachers and parents are able and willing to use 
and that have an impact on the child's ability to participate in community 
and school activities.? (Source: 
http://en.wikipedia.org/wiki/Positive_behavior_support ) Measures of 
fidelity of PBS implementation were established in 2009, which means that 
the correlation between fidelity of implementation and measures of 
student behavior (e.g. number of behavioral referrals) can and needs to be 
determined before PBS can be verified as having a statistically significant 
impact on student behavior. A number of tools provide indicators of 
implementation, but indicators of effectiveness remain to be verified. The 
following site provides technical information related to PBS. (Source: 
http://www.pbis.org/default.aspx ) While empirical evidence is being 
developed regarding the effectiveness of School Wide PBS at the high 
school level, there is initial support for use of PBS in high schools. (Source: 
http://www.pbis.org/school/high_school_pbis.aspx )The Technical 
Assistance Center on Positive Behavioral Interventions and Supports is 
established by the U.S. Department of Education's Office of Special 
Education Programs (OSEP) to define, develop, implement, and evaluate a 
multi-tiered approach to Technical Assistance that improves the capacity 
of states, districts and schools to establish, scale-up and sustain the PBIS 
framework. Emphasis is given to the impact of implementing PBIS on the 
social, emotional and academic outcomes for students with disabilities. 
Resource: http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive 

SAS Alignment: Safe and Supportive Schools 

Career Pathways 

http://en.wikipedia.org/wiki/Positive_behavior_support
http://www.pbis.org/default.aspx
http://www.pbis.org/school/high_school_pbis.aspx
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive
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Description:  

Career pathways and portfolios will be developed. 

SAS Alignment: Standards, Curriculum Framework, Materials & Resources, 
Safe and Supportive Schools 

Elective Course Offerings 

Description:  

Through an examination of the current course selection guide and 
meetings with departments, elective course offereings will increase and 
improve. 

SAS Alignment: Standards, Curriculum Framework, Instruction, Safe and 
Supportive Schools 

Explore Options for Improved School Facilities 

Description:  

Options will be explored for improved school facilities that align with 
instructional needs of each school 

SAS Alignment: Materials & Resources, Safe and Supportive Schools 

SAS: Safe and Supportive Schools - Comprehensive Resources 

Description:  

The resources available in Comprehensive Resources span two or more of 
the Safe and Supportive Schools element’s major tabs and are robust in 
nature. (Source: 
http://www.pdesas.org/SafeSupportiveSchools/Standard?setCode=pde-
safe&standardId=101564) Resource: 
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive 

SAS Alignment: Safe and Supportive Schools 

Implementation Steps: 

Implementation of New MTSS Model 

http://www.pdesas.org/SafeSupportiveSchools/Standard?setCode=pde-safe&standardId=101564
http://www.pdesas.org/SafeSupportiveSchools/Standard?setCode=pde-safe&standardId=101564
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive
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Description:  

MTSS process will be implemented in order identify at-risk students and 
provide systematic supports.  This will involve the analysis and 
disaggregation of data within a data-drivien decision making process. 

Start Date: 8/23/2017       End Date: 5/30/2018 

Program Area(s): Professional Education, Special Education, Student Services 

Supported Strategies:  

• Positive Behavioral Interventions and Supports 

 

Teaching Assignments / Scheduling for Success 

Description:  

During the next (at least) three scheduling cycles, teaching assignments 
will be made in an effort to ensure consistency within departments and 
among courses. Teachers will be assigned as course experts, and they will 
teach similar courses for multiple years.  Efforts will also be made through 
scheduling to create a freshmen team in which a small team of teachers 
will be responsible for freshmen courses.  This will lead to a freshmen PLC 
in which data and MTSS processes will be implemented. 

Schedules will be evaluated and altered to enable students to complete 
sequential courses in a timely fashion without gaps. 

Start Date: 8/23/2017       End Date: 6/3/2020 

Program Area(s): Professional Education, Special Education, Student Services 

Supported Strategies:  

• Career Pathways 
• Elective Course Offerings 

 

Career Pathways and Portfolio Development 

Description:  
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Inform parents and students systematically about career pathways and 
aligned elective options. 

8th grade career goal identification. 

Develop a digital career portfolio. 

Increase the number of certifications offered through high school 
coursework. 

Start Date: 8/23/2017       End Date: 6/1/2019 

Program Area(s): Professional Education, Student Services, Educational 
Technology 

Supported Strategies:  

• Career Pathways 

 

Develop a Plan for Mentoring Opportunities 

Description:  

Teachers and adminstrators will research, select, and pilot effective 
mentoring programs. 

Start Date: 8/23/2017       End Date: 6/1/2019 

Program Area(s): Student Services 

Supported Strategies:  

• Positive Behavioral Interventions and Supports 
• SAS: Safe and Supportive Schools - Comprehensive Resources 

 

Create and implement a school level emergency plan. 

Description:  

Each school's safety committee will create and implement a school level 
emergency plan for their school. 

Start Date: 8/23/2017       End Date: 6/7/2020 
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Program Area(s): Student Services 

Supported Strategies:  

• Explore Options for Improved School Facilities 
• SAS: Safe and Supportive Schools - Comprehensive Resources 
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Appendix: Professional Development Implementation 
Step Details 

LEA Goals Addressed:   
Establish a district system that fully ensures 
the consistent implementation of effective 
instructional practices across all classrooms 
in each school. 

Strategy #1: Instructional Coaching: The 
Principles of Partnership 
Strategy #2: Substantial Professional 
Development 
Strategy #3: Lesson Planning  
Strategy #4: Research-Based Effective 
Teaching Principles 

    
Start End Title Description 

7/1/2018 6/30/2019 Continued implementation of 
Instructional Coaching 

A literacy instructional coach will work with teachers to implement research-based 
instructional strategies. 

 Person Responsible SH S EP Provider Type App. 
 Assistant 

Superintendent and 
Principals 

3.0 6 50 Selinsgrove Area SD School 
Entity 

Yes 

 

 Knowledge 

Instructional coaches for literacy will support teachers in implementing comprehensive literacy instruction 
through professional learning communities.Teachers will learn the components of comprehensive literacy 
instruction as well as formats for implementing guided reading, literature circles and Reading Apprenticeship in 
their instructional frameworks. A focus on instructional strategies, including Questioning and Discussion 
Strategies will be emphasized in thr professional development. 

   

 Supportive 
Research  

Reading Apprenticeship-Reading Apprenticeship instructional routines and approaches are based on a 
framework that describes classroom life in terms of four interacting dimensions that support reading 
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development: 

• Social: The social dimension draws on students' interests in peer interaction as well as larger social, 
political, economic, and cultural issues. Reading Apprenticeship creates a safe environment for students 
to share their confusion and difficulties with texts, and to recognize their diverse perspectives and 
knowledge. 

• Personal: This dimension draws on strategic skills used by students in out–of–school settings, their 
interest in exploring new aspects of their own identities and self–awareness as readers, their purposes 
for reading, and their goals for reading improvement. 

• Cognitive: The cognitive dimension develops readers' mental processes, including their repertoire of 
specific comprehension and problem–solving strategies. The work of generating cognitive strategies 
that support reading comprehension is carried out through shared classroom inquiry. 

• Knowledge–Building: This dimension includes identifying and expanding the knowledge readers bring 
to a text and further developing it through personal and social interaction with that text. Students build 
knowledge about language and word construction, genre and text structure, and the discourse 
practices specific to a discipline — in addition to the concepts and content embedded in the text. 

Guided Reading- Cornwell's (2009-1996) research indicates that an "appropriate match can mean the difference 
between a student becoming a confident, skilled reader or a frustrated, struggling reader."  This work and the 
work of other researchers (Fountas and Pinnell, Pearson and Gallagher 1993) indicate that guided practice 
provides optimal learning for students. 

Gradual Release of Responsibility will be used as an instructional model that ensures better student learning 
through structured teaching in reading, writing and mathematics. This instructional model is intentional, 
purposeful, and explicit.Gradual Release of Responsibility is not a script that teachers follow. Instead, this 
model helps teachers increase precision in their teaching. As Fullan, Hill, and Crévola (2006) note, we don't 
need more prescriptive teaching, but rather more precision in our teaching. Precision teaching requires that 
teachers know their students and content well, that they regularly assess students' understanding of the 
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content, and that they purposefully plan lessons that transfer responsibility from the teacher to the student. It 
is through this very purposeful classroom structure that learning occurs. 

Research has shown that questioninng and discussion strategies such as teaching and modeling of Socratic 
questioning helped students demonstrate a higher level of critical thinking skills and (b) students maintained 
their critical thinking skills after exposure to and modeling of Socratic questioning. 

  
 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 
 

 

  
For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 
 

 Training Format 

 LEA Whole Group Presentation 
 Series of Workshops 
 Department Focused Presentation 
 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 
 Principals / Asst. Principals 
 Supt / Ast Supts / CEO / Ex 

Dir 
 Paraprofessional 
 New Staff 
 Other educational 

specialists 

Grade Levels 

 Elementary - Primary (preK - grade 1) 
 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 
 High (grades 9-12) 
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 Related Service Personnel 
 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Lesson modeling with 
mentoring 

 Joint planning period 
activities 
 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 
 Standardized student assessment 

data other than the PSSA 
 Classroom student assessment data 
 Participant survey 
 Review of participant lesson plans 

 

 

LEA Goals Addressed:   
Establish a district system that fully ensures 
the consistent implementation of effective 
instructional practices across all classrooms 
in each school. 

Strategy #1: Instructional Coaching: The 
Principles of Partnership 
Strategy #2: Substantial Professional 
Development 
Strategy #3: Lesson Planning  
Strategy #4: Research-Based Effective 
Teaching Principles 

    
Start End Title Description 

7/1/2018 6/30/2021 Reading Apprenticeship 
Professional Development 

All middle and high school core curriculum teachers (science, social studies, English) 
will participate in Reading Apprenticeship training or RA refresher training. 

 Person Responsible SH S EP Provider Type App. 
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 Instructional Coaches 
and Intermediate Unit 
Personnel 

5.0 6 50 Selinsgrove Area School District Instructional Coaches 
(Certified Trainers) 

School 
Entity 

Yes 

 

 Knowledge 

Reading Apprenticeship professional development incorporates all aspects of the Reading Apprenticeship 
framework. Teams of teachers, administrators, and other literacy leaders experience the four interacting 
dimensions of classroom life, participate in metacognitive conversation, and read extensively, at times as 
disciplinary experts and at other times as students might —approaching challenging texts in an unfamiliar 
discipline. Specifically, participants experience 

• Opportunities to take part in carefully designed inquiries to help unlock their own disciplinary expertise 
in relation to literacy; 

• Strategies to help them identify the features of disciplinary texts that might present stumbling blocks to 
learners; 

• Practice with classroom routines to build student engagement, support student collaboration, and 
foster authentic discussion and problem solving around course texts; 

• Support for integrating these routine ways of engaging with reading into ongoing subject area 
instruction, deeply reframing the way students think about, talk about, and read texts in their 
classrooms. 

 
   

 Supportive 
Research  

Reading Apprenticeship-Reading Apprenticeship instructional routines and approaches are based on a 
framework that describes classroom life in terms of four interacting dimensions that support reading 
development: 

• Social: The social dimension draws on students' interests in peer interaction as well as larger social, 
political, economic, and cultural issues. Reading Apprenticeship creates a safe environment for students 
to share their confusion and difficulties with texts, and to recognize their diverse perspectives and 
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knowledge. 

• Personal: This dimension draws on strategic skills used by students in out–of–school settings, their 
interest in exploring new aspects of their own identities and self–awareness as readers, their purposes 
for reading, and their goals for reading improvement. 

• Cognitive: The cognitive dimension develops readers' mental processes, including their repertoire of 
specific comprehension and problem–solving strategies. The work of generating cognitive strategies 
that support reading comprehension is carried out through shared classroom inquiry. 

• Knowledge–Building: This dimension includes identifying and expanding the knowledge readers bring 
to a text and further developing it through personal and social interaction with that text. Students build 
knowledge about language and word construction, genre and text structure, and the discourse 
practices specific to a discipline — in addition to the concepts and content embedded in the text. 

 
  
 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 
 

 

  
For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 
 

 Training Format 
 LEA Whole Group Presentation 
 Series of Workshops 
 Department Focused Presentation 
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 Professional Learning Communities 
 

 Participant Roles 

 Classroom teachers 
 Principals / Asst. Principals 
 Supt / Ast Supts / CEO / Ex 

Dir 
 Paraprofessional 
 New Staff 
 Other educational 

specialists 
 

Grade Levels 
 Middle (grades 6-8) 
 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Joint planning period 
activities 
 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 
 Classroom student assessment data 
 Participant survey 
 Review of participant lesson plans 

 

 

LEA Goals Addressed:   
Establish a district system that fully ensures 
the consistent implementation of effective 
instructional practices across all classrooms 
in each school. 

Strategy #1: Substantial Professional 
Development 
Strategy #2: Research-Based Effective 
Teaching Principles 

    
Start End Title Description 

7/1/2018 6/30/2021 PA Core Math Professional 
Development 

All teachers of mathematics will participate in professional development for 
instructing students to achieve the PA mathematics standards using research-based 
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practices. 

 Person Responsible SH S EP Provider Type App. 
 Assistant 

Superintendent and 
Principals 

3.0 3 50 Selinsgrove Area School District and Mathematics 
Curricula Providers 

School 
Entity 

Yes 

 

 Knowledge 

Teachers will learn the essential concepts and skills students are to master per grade level from the PA Core 
Mathematics Standards. They will learn that the  Standards for Mathematical Practice describe varieties of 
expertise that mathematics educators at all levels should seek to develop in their students. These practices rest 
on important “processes and proficiencies” with longstanding importance in mathematics education. 

The Standards for Mathematical Practice describe ways in which developing student practitioners of the 
discipline of mathematics increasingly ought to engage with the subject matter as they grow in mathematical 
maturity and expertise throughout the elementary, middle and high school years. Teachers will learn to attend 
to the need to connect the mathematical practices to mathematical content in mathematics instruction. 

The Standards for Mathematical Content are a balanced combination of procedure and understanding. 
Teachers will learn that the expectations that begin with the word “understand” are often especially good 
opportunities to connect the practices to the content. Students who lack understanding of a topic may rely on 
procedures too heavily. Without a flexible base from which to work, they may be less likely to consider 
analogous problems, represent problems coherently, justify conclusions, apply the mathematics to practical 
situations, use technology mindfully to work with the mathematics, explain the mathematics accurately to 
other students, step back for an overview, or deviate from a known procedure to find a shortcut. In short, a lack 
of understanding effectively prevents a student from engaging in the mathematical practices. 

   

 Supportive 
Research  

 
In general, there are two prevalent approaches to mathematics instruction. In skills-based instruction, which is 
a more traditional approach to teaching mathematics, teachers focus exclusively on developing computational 
skills and quick recall of facts. In concepts-based instruction, teachers encourage students to solve a problem in 
a way that is meaningful to them and to explain how they solved the problem, resulting in an increased 
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awareness that there is more than one way to solve most problems. Most researchers (e.g., Grouws, 2004) 
agree that both approaches are important– that teachers should strive for procedural fluency that is grounded 
in conceptual understanding. In fact, the notion of numerical fluency, or the ability to work flexibly with 
numbers and operations on those numbers lies at the heart of an effective algebra readiness program. 

  
 

  
 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 
 

 

  
For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 
 

 Training Format 

 Series of Workshops 
 School  Whole Group Presentation 
 Department Focused Presentation 
 Professional Learning Communities 

 

 

 Participant Roles 
 Classroom teachers 
 Principals / Asst. Principals 
 New Staff 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 
 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 
 High (grades 9-12) 
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 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Joint planning period 
activities 
 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 
 Standardized student assessment 

data other than the PSSA 
 Classroom student assessment data 
 Review of participant lesson plans 

 
 

LEA Goals Addressed:   
Establish a district system that fully ensures 
the consistent implementation of effective 
instructional practices across all classrooms 
in each school. 

Strategy #1: Instructional Coaching: The 
Principles of Partnership 
Strategy #2: Substantial Professional 
Development 
Strategy #3: Research-Based Effective 
Teaching Principles 

    
Start End Title Description 

8/1/2018 6/30/2020 Technology Integration 

When planning for differentiated instruction and rotational model instruction, 
teachers will effectively integrate one-to-one technology. Technology training to 
include processes and products (rotation model, District purchased software and 
apps, etc.) 

 Person Responsible SH S EP Provider Type App. 
 Teachers, Principal, 

Assistant Principal 
3 8 30 Selinsgrove Area School District and CSIU School 

Entity 
Yes 

 

 Knowledge 
Teachers will learn how to integrate technology to promote higher levels of learning while incorporating 
personalized and collaborative learning with their direct instruction. 
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 Supportive 
Research  

SAMR is a model designed to help educators infuse technology into teaching and learning. Popularized by Dr. 
Ruben Puentedura, the  model supports and enables teachers to design, develop, and infuse digital learning 
experiences that utilize technology. The goal is  to transform learning experiences so they result in higher levels 
of achievement for students. 

  
 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 
 

 

  
For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 
 

 Training Format 
 School  Whole Group Presentation 
 Department Focused Presentation 
 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 
 Principals / Asst. Principals 
 Paraprofessional 
 New Staff 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 
 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 
 High (grades 9-12) 

 
 

 Follow-up Activities 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Joint planning period 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 
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activities 
 

 Review of participant lesson plans 
 

 

LEA Goals Addressed:   
Establish a district system that fully ensures 
the consistent implementation of effective 
instructional practices across all classrooms 
in each school. 

Strategy #1: Instructional Coaching: The 
Principles of Partnership 
Strategy #2: Substantial Professional 
Development 
Strategy #3: Research-Based Effective 
Teaching Principles 

    
Start End Title Description 

8/1/2018 8/31/2020 Teaching Diverse Learners in 
an Inclusive Setting 

Teachers will participate in professional development activities that will provide 
them with the knowledge and skills to address the needs of diverse learners in their 
classrooms. PD will consist of recognizing barriers to student learning in the regular 
education setting and developing strategies to remove the barriers as well as 
professional development in best practices for Co-teaching. 

 Person Responsible SH S EP Provider Type App. 
 Director of Special 

Education 
6 3 30 Selinsgrove Area School District and CSIU School 

Entity 
Yes 

 

 Knowledge 
Teachers (regular and special education) will gain knowledge in how to address the barriers that prevent 
diverse learners for accessing and learning in the regular educationclassroom. Strategie to address barriers for 
ELs and students with IEPs will be emphasized. 

   

 Supportive 
Research  

Quality teaching has been identified as a key system influence on outcomes for diverse learners. Research 
indicates there is up to a 59% variance in student performance attributable to difference between teachers and 
classes, while up to almost 21% attributable to school level influences. 

  
 Designed to Accomplish 

  For classroom teachers, school 
counselors and education  Increases the educator’s teaching skills based on research on effective practice, with 
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specialists: attention given to interventions for struggling students. 
 Provides educators with a variety of classroom-based assessment skills and the skills 

needed to analyze and use data in instructional decision-making. 
 

 

  
For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 
 

 Training Format 
 School  Whole Group Presentation 
 Department Focused Presentation 
 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 
 Principals / Asst. Principals 
 Supt / Ast Supts / CEO / Ex 

Dir 
 Paraprofessional 
 New Staff 
 Other educational 

specialists 
 Related Service Personnel 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 
 Elementary - Intermediate (grades 2-5) 
 Middle (grades 6-8) 
 High (grades 9-12) 

 

 

 Follow-up Activities 

 Creating lessons to meet 
varied student learning styles 

 Lesson modeling with 
mentoring 

 Joint planning period 
activities 
 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Classroom student assessment data 
 Review of participant lesson plans 
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District Level Affirmations 
 

We affirm that this District Level Plan was developed in accordance, and will comply with the 
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 
true and correct and that the plan was placed for public inspection in the school district/AVTS 
offices and in the nearest public library until the next regularly scheduled meeting of the board or 
for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 
Development Implementation Steps focus on the learning needs of each staff member to enable all 
staff members meet or exceed the Pennsylvania academic standards in each of the core subject 
areas. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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Special Education Affirmations 
 

We also affirm our understanding that any requests for any deviations from the Chapter 14 
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 
Department of Education. The school district understands that the Special Education Component of 
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 
in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 
school district for placement and implementation of the special education programs in the 
school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 
children and children who are thought to be a child with a disability eligible for special 
education residing within the school district's jurisdiction. Child find data is collected, 
maintained, and used in decision-making. Child find process and procedures are evaluated 
for its effectiveness. The school district implements mechanisms to disseminate child find 
information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 
disabilities are included in general education programs and extracurricular and non-
academic programs and activities to the maximum extent appropriate in accordance with an 
Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 
Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 
disabilities in state and district-wide assessments including the determination of 
participation, the need for accommodations, and the methods of assessing students for 
whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 
through participation in the medical assistance reimbursement program, ACCESS, will be 
used to enhance or expand the current level of services and programs provided to students 
with disabilities in this local education agency. 

We affirm that the school district has completed a 28 day public inspection and comment period as 
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 
submission to the Department of Education (Bureau of Special Education). 

No signature has been provided 
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Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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